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Agenda item 3 

 

ES/S5/18/17/1 

Wednesday 6 June 2018 

Education and Skills Committee 

Young People’s Pathways 

INTRODUCTION 

This is the first evidence session of the Committee’s short inquiry into the routes open to 

school pupils making the transition from school into education, training and work. The 

inquiry is informed by the recent survey the Committee commissioned (with YoungScot, 

Youthlink and the Scottish Youth Parliament) to explore young people’s (aged 15-24 years) 

experiences of support and advice at school about the various post-school options. The 

inquiry is specifically focussed on scrutiny of two Developing Scotland’s Young Workforce 

recommendations relating to the senior phase of school. 

Evidence taking 

At this meeting, the Committee will hear from six organisations involved in the delivery of 

DYW recommendations.  

The Scottish Funding Council (SFC) is the non-department public body responsible for 

the care and development of the whole system of publicly funded colleges and universities 

across Scotland. It does this through various activities including the funding of teaching and 

learning. The SFC in partnership with Skills Development Scotland has published a Joint 

Framework for Action, which sets out the work being pursued to meet the education and 

training recommendations in the DYW report and Scottish Government response.  

Colleges Scotland is the collective voice of the college sector in Scotland; “striving to 

create cohesive and sustainable partnerships, demonstrate positive impact, acting as 

representatives, and campaigning for the sector.” Colleges Scotland, as the umbrella 

organisation representing publicly funded colleges in Scotland, can offer oversight of the 

activities pursued by colleges in response to the priorities set out in DYW. It produced a 

briefing on school-college partnerships in November 2014. 

The Association of Directors of Education in Scotland (ADES) is an independent 

professional network for leaders and managers in education and children's services. Its aim 

is to inform and influence education policy in Scotland, working in partnership with local and 

national government and other agencies. In relation to DYW, ADES has been involved in 

http://www.sfc.ac.uk/about-sfc/about-us/about-us.aspx
http://www.sfc.ac.uk/skills/developing-young-workforce/developing-workforce.aspx
http://www.sfc.ac.uk/skills/developing-young-workforce/developing-workforce.aspx
https://collegesscotland.ac.uk/Colleges-Scotland/about-us.html
https://collegesscotland.ac.uk/briefings-and-publications/publications/177-school-college-partnerships/file
https://www.ades.scot/
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the Curriculum for Excellence Management Board1 and is represented on the DYW 

National Advisory Group (see Annexe D for a list of members of this Group). 

Scottish Secondary Teachers Association (SSTA) is Scotland’s only specialist union for 
secondary teachers. SSTA is a member of the Curriculum for Excellence Management 
Board. The witness Euan Duncan is a SSTA Professional Officer (appointed October 2017). 
He was previously a guidance teacher in North Ayrshire for more than 13 years 
 

The Scottish Qualifications Authority (SQA) is a non-departmental public body that has 

two roles: accreditation qualifications; and awarding qualifications. Its involvement in DYW 

is also via DYW Regional Groups, with Regional Managers having direct involvement in 

each of the 21 Regional Groups. 

 

The Scottish Chambers of Commerce is the umbrella organisation for 26 local Chambers 

of Commerce across Scotland. Its membership represents more than 50 per cent of private 

sector jobs in Scotland. 

 

Following this first session the Committee will hear from Sir Ian Wood at its meeting on 13 

June. Other key delivery bodies, Education Scotland and Skills Development Scotland will 

appear on 20 June, in advance of a panel made up of the Minister for Employability and 

Training and accompanying officials. In addition a delegation of members will visit Shetland 

on 10th to 12th June to visit schools, colleges and meet with local employers. 

BACKGROUND 

Quantitative and qualitative work on young people’s experiences 

895 responses were received to the survey. It found that over 60% percent of those 

attending/that attended state secondary school considered that university was the option 

they were told most about whereas 3% said it was a training programme and 15.8% were 

told most about college. 16.4% of state school respondents said they were provided the 

same amount of information about all of the options. 

Survey respondents were asked why they think they were told more about specific post-

school options. Over two thirds (67.3%) agreed that “it was what the school thought most 

people would do next”. Far fewer respondents (20.7%) agreed that they were told more 

about specific post-school options because “the school knew this was the option I was most 

interested in” or that “it was the option school thought would be best for me” (38.5%). A 

summary of all of the main findings from the survey can be found here. 

This quantitative survey can be read alongside the qualitative work undertaken by SQW 
and YoungScot as part of the Scottish Government’s work on the Learner Journey. A key 
finding was that:  
 

                                                 
1
 It is not clear from public information if this Management Board is still operating (the most up to date Minutes 

of this Board are from September 2016). At that point ADES was a Board member. 

https://ssta.org.uk/
http://www.sqa.org.uk/
https://www.sqa.org.uk/sqa/74350.html
http://spice/documents/Committees/Session%205/Education%20and%20Skills/Learner%20Pathways%20Inquiry%202018/The%20Scottish%20Chambers%20of%20Commerce%20is%20the%20umbrella%20organisation%20for%2026%20local%20Chambers%20of%20Commerce.
http://www.parliament.scot/S5_Education/Inquiries/20180509SPICe_survey_results_Learner_Journey_Education_training_and_Work.pdf
http://www.gov.scot/Publications/2017/09/5151/1
https://education.gov.scot/scottish-education-system/policy-for-scottish-education/policy-drivers/cfe-(building-from-the-statement-appendix-incl-btc1-5)/Curriculum%20for%20Excellence%20Management%20Board
https://education.gov.scot/scottish-education-system/policy-for-scottish-education/policy-drivers/cfe-(building-from-the-statement-appendix-incl-btc1-5)/Curriculum%20for%20Excellence%20Management%20Board
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“There is a perceived lack of parity of esteem between academic and vocational career 
pathways, with fewer options available to those who want to pursue technical subjects in 
the senior phase of secondary school, and an assumption that those who do well 
academically should go to university.” 
 
Developing Scotland’s Young Workforce 

The Committee agreed, in light of the survey findings, that this short inquiry would consider 

progress made against two of the recommendations set out in the Commission for 

Developing Scotland’s Young Workforce (DYW) final report: 

Senior Phase Vocational Pathways 
 

Recommendation 1: Pathways should start in the Senior Phase which leads to 

delivery of industry recognised vocational qualifications alongside academic 

qualifications. Those pathways should be developed and delivered in partnerships 

with colleges and, where necessary, other training providers. Their delivery should be 

explicitly measured and published alongside other school performance indicators. 

Preparing Young People For The World Of Work  
 

Recommendation 2: A focus on preparing all young people for employment should 

form a core element of the implementation of Curriculum for Excellence with 

appropriate resource dedicated to achieve this. In particular, local authorities, Skills 

Development Scotland and employer representative organisations should work 

together to develop a more comprehensive standard of careers guidance which would 

reflect the involvement of employers and their role and input.  

There are a range of bodies involved in both the governance and delivery of DYW activity 

(see Annexe D for an overview of the structures that were established for DYW in 2014). At 

a strategic level, COSLA and the Scottish Ministers jointly chair the National Advisory 

Group. 

THEME 1: Key performance indicators 

In June 2014, the report from the Commission for Developing Scotland’s Young Workforce 

was published. ‘Education Working for All!’ (“the Wood report”) 2 included 39 

recommendations (see Annexe A for details). 

In December 2014, the Scottish Government published its response to the Wood report. 

This set out its commitment to improving youth employment through reforms to both the 

education and skills systems in Scotland. The Youth Employment Strategy: Developing 

Scotland's Young Workforce (DYW) included an overarching youth employment strategy 

alongside specific activities that would be taken forward to meet the recommendations in 

the Wood report. Specifically, its response to the recommendations stated: 

                                                 
2
 On 13 June the Committee will hear directly from Sir Ian Wood who Chaired the Commission and has since 

been involved in the DYW National Advisory Group 

http://www.gov.scot/Publications/2014/06/4089/downloads
http://www.gov.scot/Publications/2014/12/7750
http://www.gov.scot/Publications/2014/12/7750
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“In setting out our initial response to the report, the Scottish Government committed to 

its headline target to reduce youth unemployment by 40 per cent by 2021. We have 

also, in line with the Commission's proposed approach, developed 11 key 

performance indicators reflecting those areas where we particularly need to focus our 

efforts.” 

The 11 key performance indicators (KPIs) are complemented by a number of milestones 

across the five themes that frame the work being taken forward by the Scottish Government 

and its partners. While the five themes are broadly in line with the Wood recommendations, 

there is not an exact match between the milestones / KPIs and the original Wood 

recommendations. The five themes are: 

 Schools – work-relevant learning from 3-18 years 

 Colleges – a valued and valuable choice 

 Apprenticeships – access to work based learning for all young people 

 Employers – investment in the young workforce 

 Equalities – developing the talents of all our young people 

Recommendations 1 and 2 are presented in the Wood report as focusing on schools. 

These along with a number of other Wood recommendations (3, 16, 26, 27, 28, 33, 37) 

inform the schools focused work that is being priorities via DYW activity.  

The milestones for schools are laid out in the Scottish Government’s response to Wood. 

Each year, as part of the annual progress reporting the activity to meet the milestones is 

reported (along with the KPIs). All the schools milestones are presented at Annexe C. 

Alongside this, the 11 key performance indicators (KPIs) are the specific measures that are 

being tracked over the seven year period of DYW - from 2014 to 2021. The KPIs are listed 

at Annexe B.  

In addition to KPIs on overall youth employment, four of the KPIs particularly relevant to 

delivery of the two recommendations that frame this inquiry are: 

KPI 3 - Increase the percentage of school leavers attaining vocational qualifications at 
SCQF level 5 and above by 2021. 

KPI 6 - Increase the percentage of employers recruiting young people directly from 
education to 35 per cent by 2018. 

KPI 10 - Increase the employment rate for young disabled people to the population average 
by 2021. 

KPI 11 - Increase positive destinations for looked after children by 4 percentage points per 
annum resulting in parity by 2021. 

The Scottish Government and its partners are responsible for pursuing evaluation and 

monitoring of the DYW programme. There are various mechanisms for this, including the 

governance structure offered by the Programme Board (see Annexe D for governance and 
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delivery structures) and Equality Impact Assessments pursued throughout the seven years 

of DYW. 

DYW is now at the halfway point of a seven year programme. The Scottish Government 

reports annually on progress of the DYW programme. The most recent progress report (for 

2016/17) reported the achievement of the programme’s headline target, to reduce youth 

unemployment by 40% by 2021, as having been achieved four years ahead of schedule. 

Official statistics3 show that youth unemployment in Scotland, excluding those in full-time 

education, had reduced from 52,000 in 2014 to 27,000 in 2017. 

Progress against the relevant KPIs for this inquiry is mixed. Information on each is 

summarised below, while a fuller picture of the data on all 11 KPIs can be found in the most 

recent Scottish Government DYW progress report (details at pages 37 – 46). 

KPI 3 - Increase the percentage of school leavers 
attaining vocational qualifications at SCQF level 5 
and above by 2021. 

Progress made – from 7.3% to 10.7% 

between 2013-14 and 2015-16 

KPI 6 - Increase the percentage of employers 
recruiting young people directly from education to 
35 per cent by 2018. 

No change - figure remained 32% 
between 2014 and 2016 

KPI 10 - Increase the employment rate for young 
disabled people to the population average by 
2021. 

Progress fluctuating - the employment 
rate for young disabled people 
increased from 35.2% in January–
December 2014 to 40.8% for the 
same period in 2015. It decreased to 
35.6% during the same period in 
2016. 

KPI 11 - Increase positive destinations for looked 
after children by 4 percentage points per annum 
resulting in parity by 2021. 

Not met - the number of looked after 
children in positive destinations was 
71.2% in 2015/16; a total increase of 
1.9 percentage points since the 
baseline figures were recorded in 
2012-13 

The submissions to this inquiry highlight a large number of pieces of work underway in 

support of the implementation of recommendations 1 and 2. The Scottish Chambers of 

Commerce submission states: “Generally, there’s a recognition that in many areas, 

momentum is being gained and delivery is improving.” 

In relation to KPIs 10 and 11, in the most recent DYW progress report (for the period 2016-

17), Councillor Stephen McCabe (COSLA Education, Children and Young People 

Spokesperson) stated: 

“…despite some of the progress made in the DYW Programme, I am clear that we 

have simply not made enough progress in relation to addressing equalities issues 

relating to gender, disabled and care experienced young people.” 

                                                 
3
 Labour Force Survey (ONS) – annual figures to March 2017 

https://beta.gov.scot/publications/developing-young-workforce-scotlands-youth-employment-strategy-third-annual-progress/
https://beta.gov.scot/publications/developing-young-workforce-scotlands-youth-employment-strategy-third-annual-progress/
https://beta.gov.scot/publications/developing-young-workforce-scotlands-youth-employment-strategy-third-annual-progress/
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Care experienced young people 

In the most recent DYW progress report  the KPI under schools and equalities shows an 

underperformance in relation to the target of increasing positive destinations for looked after 

children by 4 percentage points per annum resulting in parity by 2021. The “looked after 

children‟ cohort reflects children who have been looked after for the full year only. The 

number of looked after children in positive destinations was 71.2% in 2015/16. This was an 

increase of 1.9pp since the baseline figures were recorded in 2012/13 but still off target.  

DYW KPI 11: Increase positive destinations for looked after children by 4 percentage points 
per annum resulting in parity by 2021 

 
Source: DYW Progress Report 2016/17 

Gender segregation 

One of the major challenges laid out in the 2014 Wood Commission’s report was the need 

to maximise the contribution of all our young people in the world of work. A number of policy 

initiatives have been introduced recently responding to this challenge, which cover the 

theme of gendered subject and sector segregation. 

The equalities section of the DYW progress reports highlights the SDS’s Apprenticeship 

Equality Plan and SFC’s Gender Action Plan. The SDS Apprenticeship Equality Plan makes 

specific reference to activity to reduce gender stereotyping and gender segregation in 

career choices and occupational routes chosen by young people in education. It is doing 

this by providing a new service in schools to offer Careers Information Advice and Guidance 

(CIAG) support from an earlier stage (from S1 onwards). The offer helps to challenge 

stereotypes and preconceptions at an early age. It also highlights measures to broaden the 

range of career pathways taken by young people from Scotland’s Minority Ethnic (ME) 

communities. And finally there is activity to support young people in care and leaving care 

through transition periods in their education and into employment. Other schools-related 

gender balance activity is highlighted in the most recent DYW progress report  . 

https://beta.gov.scot/publications/developing-young-workforce-scotlands-youth-employment-strategy-third-annual-progress/
http://www.gov.scot/Topics/Education/edandtrainingforyoungple/commissiondevelopingscotlandsyoungworkforce/finalreport
https://beta.gov.scot/publications/developing-young-workforce-scotlands-youth-employment-strategy-third-annual-progress/
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The Committee may wish to discuss: 

 the work that has contributed to increasing the number of school leavers 

attaining vocational qualifications 

 the challenges that remain in making progress against KPIs on: 

o  employing people direct from education;  

o the employment rate for young disabled people; and 

o increasing positive destinations for looked after children. 

Theme 2: Senior Phase Vocational Pathways 

Senior Phase Vocational Pathways form the basis of part of the response to Wood 

recommendation 1 (alongside Foundation Apprenticeships, which are discussed later). 

Recommendation 1 states that senior phase vocational pathways should be explicitly 

measured and published alongside other school performance indicators. 

The challenge of adjusting or finding flexibility in the traditional school timetable for 

vocational pathways is raised in a number of submissions such as the Scottish Chambers 

of Commerce. EiS states: 

“In addition to the need for more specialist staff to support this work, the EiS has 

made clear in a number of for a, its view that schools require additional time and 

space to consider the range of senior phase options that could be available to young 

people and how the school timetable may be adjusted to enable delivery of a more 

diverse range. Time and space for professional learning and professional 

collaboration on this is also essential.” 

The role of colleges 

The most recent Letter of Guidance from the Minister for Further Education, Higher 

Education and Science, Shirley Anne Somerville MSP to the SFC highlighted the continued 

strategic priority of: “Developing the Young Workforce and Employer Engagement”. Under 

this heading it is noted that colleges have a central role in growing provision of vocational 

pathways in the Senior Phase of Curriculum for Excellence. The Minister stated: 

“…I look to the SFC to drive acceleration of collaboration and growth in provision. 

Through active and effective partnership working between school, colleges and 

employers, the SFC should help to ensure that all young people have access to good 

quality work-related learning and a range of vocational pathways at a range of 

appropriate SCQF levels (including introductory / taster courses) in addition to 

provision at level 5 and above.” 
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College outcome agreements for academic year 2017-18 were published in summer 2017. 

These include DYW priorities around the expansion of Senior Phase pathway numbers to 

over 7,000 by 2019-2020. In terms of progress to date, figures from the SFC4 indicate that: 

 The number of SCQF level 5 vocational courses offered at school continued to 

increase between 2014-15 and 2015-16 with an increase in uptake in the Senior 

Phase – from 2,169 enrolments in academic year 2014-15 to 3,014 in 2015-16. 

 Overall, the percentage of school leavers attaining vocational qualifications at SCQF 

5 or above rose from 7.3% in 2013-14 to 10.7% in 2015-16, with increases in 28 of 

32 local authorities. During this period, the percentage of school leavers attaining 

vocational qualifications increased at all SCQF levels from 2% to 6%. 

 In academic year 2017-18, the SFC forecast further increases in recruitment with 

over 3,500 school pupils expected to take part in SCQF level 5 and above college 

courses in that academic year. 

The above figures suggest that, on current trends, it is very unlikely that the target of 7,000 

pupils taking part in vocational learning by 2019-2020 will be achieved. 

The Wood Commission recommendation was that pathways should be available at school 

to deliver industry recognised vocational qualifications alongside academic qualifications. 

The DYW progress reports highlight that college courses at SCQF level 5 and above 

(“higher level courses”) are the intended goal. These are what are intended when referring 

to senior phase vocational pathways (SPVP). And while all colleges5 now offer SPVP 

enrolments to school pupils, Education Scotland is working with individual schools and 

colleges to review variability and ensure that the right breadth of opportunities are available 

at all schools.  

A recent PQ from Jamie Halcro Johnston asked for information on colleges offering 

vocational options to school pupils in each local authority area in Scotland. The figures 

provided by the SFC are laid out in Table 1 below. These show the proportion of secondary 

schools within each local authority area that are offering vocational options at college. While 

this shows variance between local authorities in whether all or only some schools are 

offering vocational options, it is not clear what the subject options are that are available in 

each area / school or how many pupils at each school may be taking part in these 

programmes. 

 

 

 

 

                                                 
4
 Sourced from the 2016-17 DYW progress report 

5
 All colleges except two specialist providers: Newbattle Abbey College and Sabhal Mòr Ostaig 

http://www.sfc.ac.uk/funding/outcome-agreements/outcome-agreements.aspx
http://www.parliament.scot/parliamentarybusiness/28877.aspx?SearchType=Advance&ReferenceNumbers=S5W-15883&ResultsPerPage=10
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Table 1: Percentage of publicly funded schools in the area offering vocational 

opportunities at colleges, 2015-16 

 

Local Authority % 

Aberdeen City 75% 
Aberdeenshire 100% 
Angus 100% 
Argyll & Bute 40% 
Clackmannanshire 100% 
Dumfries & Galloway 75% 
Dundee City 100% 
East Ayrshire 89% 
East Dunbartonshire 100% 
East Lothian 100% 
East Renfrewshire 100% 
Edinburgh City 78% 
Na h-Eileanan Siar 100% 
Falkirk 100% 
Fife 39% 
Glasgow City 83% 
Highland 69% 
Inverclyde 100% 
Midlothian 100% 
Moray 88% 
North Ayrshire 89% 
North Lanarkshire 78% 
Orkney Islands 20% 
Perth & Kinross 90% 
Renfrewshire 100% 
Scottish Borders 89% 
Shetland Islands 71% 
South Ayrshire 100% 
South Lanarkshire 59% 
Stirling 100% 
West Dunbartonshire 60% 
West Lothian 100% 
*Data source: SFC 2015-16 data  **Figures reflect the proportion of Scottish Government funded public schools offering vocational 

opportunities at colleges  ***There are other vocational opportunities available at schools that are not delivered by colleges. 
 

The Committee may wish to explore: 

 progress towards measuring and publishing information on vocational 

pathways alongside other school performance indicators (as DYW 

recommendation 1 suggests) 

 challenges with the timetabling of vocational courses 

 why outcome agreement priorities around the expansion of Senior Phase 

pathway numbers to over 7,000 by 2019-2020 are unlikely to be achieved 
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 whether more detail is available on a) the breadth of subjects and courses and 

b) numbers of pupils are represented in the 100% figures above 

 what actions are being taken to increase the number of publicly funded 

schools in certain areas offering vocational opportunities at colleges 

 

Theme 3: Foundation Apprenticeships 

Alongside, Senior Phase Vocational Pathways, Foundation Apprenticeships are part of the 

response to Wood recommendation 1. 

SDS’ submission explains that: 

“SDS’s key contribution to delivering this DYW recommendation [recommendation 1] is the 
development and delivery of Foundation Apprenticeships (FAs), first introduced by SDS in 
2014.  FAs provide work-based learning opportunities for secondary school pupils as part of 
their senior phase subject choices. They have been designed and developed with industry 
and the Scottish Qualifications Authority (SQA), and are based on successful Modern 
Apprenticeship frameworks; enabling pupils to complete elements of a Modern 
Apprenticeship (MA) while still at school.” 
 
Foundation Apprenticeships are offered at SCQF level 6 (equivalent to Highers). They are 

now offered in all local authorities. In 2017, there were more than 1,200 FA starts, an 

increase from 346 in 2016. In 2018/19, SDS will target more than 2,500 FA starts in 

Scotland’s schools. 

Official statistics on Foundation Apprenticeship take up are not yet available through SDS’s 

statistical publications. These are expected at the latter end of 2018. However, in March 

2018, SDS published a report ‘Foundation Apprenticeship: Early Progress and Learning 

Insights’, which set out progress in delivering Foundation Apprenticeships to date. Table 2 

provides a summary of the main milestones from this report. 

Table 2: Foundation Apprenticeship delivery in Scotland (2014 - to date) 

Pathfinder 
Phase (2014-
15) 

 In 2014, SDS developed two initial two-year FA pathfinder models, 
both in engineering, delivered in Fife and West Lothian with nine 
schools and the two colleges. 

 The second two-year pathfinder phase began in August 2015 and 
included 269 participants from 78 schools across 20 local authority 
areas. The 2015-2017 pathfinder saw a significant increase in the 
number of colleges engaged, with 15 colleges delivering FAs across 
five frameworks 

Cohort 1 
(2016-18) 

 Cohort 1 (2016-18) was the first year of FA delivery using 
frameworks that were fully designed with, and approved by, industry 
and certified by SQA. 

 346 pupils started an FA in Cohort 1, with an even distribution 
across males (50.3%) and females (49.7%). 

 176 pupils (50.8%) of participants left their FA early, with 97% of 
early leavers currently in education, employment or training 

 The remaining 170 Cohort 1 participants who are still in training will 

https://www.skillsdevelopmentscotland.co.uk/media/44472/foundation-apprenticeships-progress-report.pdf
https://www.skillsdevelopmentscotland.co.uk/media/44472/foundation-apprenticeships-progress-report.pdf
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complete their FA in June 2018. 

Cohort 2 
(2017-19) 

 Cohort 2 (2017-19) was the second year of FA delivery and the 
second year of new starts on the programme.  

 1,245 pupils started an FA in Cohort 2, with a roughly even 
distribution across males (46.3%) and females (53.7%) 

 157 (12.6%) of participants have, so far, left the Cohort FA early – at 
the same point in Cohort 1, 15.6% of participants had left the 
programme, showing an improvement in Cohort 2. Of the Cohort 2 
leavers, to date, over two-thirds were female (66.9%) and 33.1% 
were male. 

 Cohort 2 participants who are still in training will complete their FA in 
June 2019. 

 

SDS’s ambition is to provide more young people with the opportunity to start a Foundation 
Apprenticeship, as part of their senior phase curriculum, and is supported by a Scottish 
Government commitment to enable 5,000 FA starts in academic year 2019/20. The March 
2018 SDS Report stated: 

“Our target is to have 2,600 pupils start an FA at the beginning of the new school 
year, in August 2018. We now have more local authorities taking on a lead partner 
role in delivery, so this should help to drive expansion in the programme and ensure 
that more schools begin to offer FAs as part of senior phase subject choices.” 

Currently, there seems to be a clear target of providing 5,000 Foundation Apprenticeships 
by 2019/20. However, it is worth noting that there has been very mixed messaging and 
‘shifting goal posts’ around Foundation Apprenticeship targets over the last 3 years.  

 The recently issued Scottish Government 2018-19 Guidance Letter to SDS stated 
that:  

“In 2018/19, SDS should support 2,600 young people to start a Foundation 
Apprenticeship, up from 346 starts during 2016/17 and 1,245 in 2017/18. This 
will support progress toward my commitment to support at least 5,000 new 
Foundation Apprenticeships starts for young people in academic year 
2019/2020”. 

 The Scottish Government’s 2017-18 Guidance Letter to SDS stated that: 
“Our support for this new Programme is underlined by the announcement 
made in March that you will support up to 5,000 young people to start a 
Foundation Apprenticeship in 2018/19, up from 351 starts during 2016/17. 
This will serve to strengthen your ambition to deliver up to 10,000 new 
Foundation Apprenticeship start by 2020”. 

 The 2016-17 Guidance Letter to SDS had no specific Foundation Apprenticeship 
target. Rather it noted that it was important to continue developing the wider suites of 
routes into apprenticeships through the further role out of Foundation 
Apprenticeships.  
 

 The January 2017 Scottish Government response to the UK Government 
apprenticeship levy stated that: 

“..the Scottish Government has committed to support the further expansion of 
Foundation Apprenticeships in Scotland during 2017-18. We will provide 

https://www.skillsdevelopmentscotland.co.uk/media/44472/foundation-apprenticeships-progress-report.pdf
https://www.skillsdevelopmentscotland.co.uk/media/44587/20180328dfm_to_skills_devlopment_scotland_letter_of_guidance_2018_19.pdf
https://www.skillsdevelopmentscotland.co.uk/media/43591/letter-of-guidance-2017-18.pdf
https://www.skillsdevelopmentscotland.co.uk/media/41986/letter-of-guidance-2016-17-final-web-publication-version.pdf
https://beta.gov.scot/publications/scottish-government-response-uk-government-apprenticeship-levy/pages/4/
https://beta.gov.scot/publications/scottish-government-response-uk-government-apprenticeship-levy/pages/4/
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Skills Development Scotland with support to deliver 3,000 new 
Foundation Apprenticeship starts in the next academic year, providing more 
young people and employers with the opportunity to benefit from these 
exciting new opportunities”. 

 The January 2018 Developing the Young Workforce: annual report 2016-2017 stated 
the following around foundation apprenticeships.  

“The Scottish Government reaffirmed its commitment to Foundation 
Apprenticeships with the announcement in March 2017, for there to be 5,000 
places available by 2019. To achieve this we need to make sure that all 
young people get the right support to take up these new qualifications”. 

The Scottish Chambers of Commerce submission sets out a number of challenges in 

relation to vocational pathways and foundation apprenticeships including: school perception 

and engagement with these pathways; general uptake; completion rates; timetabling / 

transport / access; and the perception of parents (for example it states that “Use of the 

Foundation term, had led to some confused perceptions as to the value of the qualification 

compared to highers and equivalent qualifications.”)  

The submission also provides detail on the uptake and completion points: 

General uptake: Dependent on the area, there was some concern around the level 
of uptake, particularly around FAs. Reasons for this were more diverse across areas, 
with some regions experiencing challenges engaging employers, and others finding 
this more challenging because of pupil / school engagement. Certain regions 
currently report more employers engaged in delivery than young people selecting the 
route.  

 
Completion rates – Some regions cited drop out and partial completion as a  
challenge. This can be in part explained by the perception of schools placing a 

greater importance on school based academic learning and encouraging students to 

focus their time and attention on those. 

In a recent Chamber debate there was anecdotal evidence raised about difficulties in 

recruitment due to poor promotion of this option within schools. Further, it was highlighted 

schools sometimes undermine motivation by insisting pupils prioritise school activities (e.g. 

sports) over participation in training. Finally, finding enough employers to provide 

placements was highlighted as a difficulty with this option.  

All these issues indicate that Foundation Apprenticeships are not yet embedded in the 

system – at present the indication is that they are seen as something extra rather than on a 

par with Highers. 

The Committee may wish to discuss with witnesses: 

 how to embed Foundation Apprenticeships into the range of options available 

 how to remove practical barriers to taking and completing these 

apprenticeships  

https://beta.gov.scot/publications/developing-young-workforce-scotlands-youth-employment-strategy-third-annual-progress/pages/6/
http://www.parliament.scot/parliamentarybusiness/report.aspx?r=11299&i=102836#ScotParlOR
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 views on the changes to the targets set in this area in recent years 

Theme 4: Careers Information and Guidance 

Careers Information and Guidance (CIAG) forms the basis of the response to DYW 

recommendation 2. The SDS submission explains that: 

One of the core functions of SDS is the delivery of a national Career Information, 
Advice and Guidance (CIAG) service. DYW Recommendation 2 noted the 
importance of providing careers advice and knowledge of the world of work 
significantly earlier than S4. Following the publication of Education Working for All, 
SDS, Scottish Government and Education Scotland worked jointly on the creation of 
the Career Education Standard (CES). 
 
CES, which is owned by Scottish Government (SG), implemented by schools, 
overseen by Education Scotland and supported by others, including SDS, sits within 
the overall policy framework of Curriculum for Excellence (CfE). It sets out 10 
entitlements for young people to prepare them for the world of work, and clear 
expectations of SDS, teachers/practitioners, industry/employers and parents/carers – 
all of whom play a critical role in the delivery of support for individuals. SDS does not 
operate alone in this space and it is important for the Committee to be aware of 
these various responsibilities and lines of influence which play a role in individuals’ 
journeys through their careers. The ultimate drivers are SG policy imperatives, such 
as CfE and the 2011 CIAG Strategy, but we would like to emphasis the important 
roles played by all partners in taking this forward… 
 
SDS, and our network of Careers Advisers working in every school in Scotland, 

seeks to equip each individual with highly effective Career Management Skills.” 

The submission from Connect states that: 

While DYW is embraced by many as a concept, the reality is somewhat different 

from the vision: again this is due to lack of clear direction and leadership so that the 

entitlements young people have (eg Career Guidance) have no equivalence to the 

requirement for exam passes and a ‘positive destination’. Skills Development 

Scotland has no authority to push change through our school system or make 

schools take cognisance of the market intelligence held regarding future workforce 

requirements. A small number of individual schools have implemented creative 

approaches and some local authorities have produced positive policies and working 

models in an attempt to shift practice in schools, but a search of the National 

Improvement Hub demonstrates how limited and early-stage these approaches are. 

The SSTA highlights that advice to young people is not only provided in schools: 

Successful careers education depends on a well-resources partnership approach in 

which youngsters, parents, teachers, careers advisers, employers, and further and 

higher education providers collaborate.  While schools are naturally at the heart of 

this kind of collaboration, the constant pressure on time and resources creates 
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barriers to making the kind of progress which could be achieved with actions rather 

than words. 

A number of other submissions cite the influence of parents in the career decisions of 

young people, and the NPFS highlights guidance it has produced in conjunction with SDS. 

The NPFS has been happy to work in close partnership with Skills Development 
Scotland (SDS) over recent years. We have produced a number of publications for 
parents (called nutshells) using source material from SDS departments, which 
includes our most recent and highly popular “Apprenticeship in a Nutshell” to explain 
various aspects of career education and choices to parents.  Communication to 
parents is vital. 
 

The Review of the implementation of the Career Education Standard (3-18), the Work 

Placement Standard and Guidance on School/Employer Partnerships (May 2017) by 

Education Scotland found that most schools they visited had developed their links with local 

and national employers in order to provide work-based learning opportunities for young 

people. Colleges are also strengthening their links with employers, with 85 per cent of 

colleges now having established employer or industry advisory boards to review and 

enhance curriculum quality, planning and outcomes.  

However, there were challenges highlighted in the most recent DYW annual report in 

relation to schools: 

 “A recent review found that the Career Education – a fundamental building block for 

DYW – is not yet being implemented across all schools and early years settings; 

 Whilst we are seeing impact at a local level, there remains inconsistency across the 

system and we must work to address this to ensure the consistent delivery of 

outcomes for all of our young people;… 

Although many policy actions have been implemented, the biggest outstanding challenge is 

embedding in the system with the curriculum and work to advance equalities.” 

Earlier careers guidance 

The Learner Journey Review Stage 1 report noted that whilst DYW is in place to enhance 

and deliver a richer, blended vocational learning experience in schools, it was felt more is 

needed for the statutory leavers’ cohort and those likely to be disengaged to maximise the 

value they receive from the learning and skills system between S3- S5. This reflected the 

evidence from SDS that those who leave on the statutory date tend to have worse 

outcomes than post statutory leavers and that individuals who enter low skilled employment 

after school are unlikely to progress to higher skilled work. The report notes:  

“Despite commitments already made within the DYW programme to extend activity 

agreements to under-14’s, progress was considered to be slow and variable”. 

https://education.gov.scot/Documents/ces-implementation-review0517.pdf
https://education.gov.scot/Documents/ces-implementation-review0517.pdf
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A number of women at the Young Women Lead focus group suggested that earlier careers 

guidance would be beneficial, for example so it could inform subject choices in the senior 

phase. 

Members may wish to discuss: 

 resources required in schools for the delivery of consistent one to one careers 

advice that can cover all available pathways 

 

 how to ensure a culture where all post-school options are valued equally in 

careers advice 

 

 how early in the senior phase careers advice should commence 

 

 whether schools seek feedback from young people on the quality of careers 

advice offered 

 

Theme 5: 15-24 Learner Journey Review 

The 15-24 Learner Journey Review (“the Review”) is an ongoing programme of work, led by 

the Scottish Government, to review the effectiveness and efficiency of the 15-24 Learner 

Journey. Its intention is to examine the efficiency and effectiveness of progression for 15-24 

year olds through the education system. Its focus is on the learning needed to allow the 

economy and wider society to function, in terms of the balance of skills and qualifications 

required for that goal to be achieved. 

The review is taking place over two stages. Stage 1 ran between autumn 2016 and spring 

2018. The Stage 1 final report was published in May 2018. The timeframe for Stage 2 – the 

implementation phase – is still to be determined. The Scottish Government has noted the 

likely complexity involved in this work and the need for phased implementation, stretching 

over the lifetime of this Parliament – until 2021. 

The Review has 5 proposed priority areas and these are linked to a number of 

recommendations, 17 in total across the Review report. Annexe E sets out in detail the 

linkages between the Learner Journey review and DYW. The actions included in Priority 2 

‘Provision’ have the greatest alignment with DYW and include ‘fully embedding in DYW in 

schools by 2021’.  

The Review goes beyond DYW, which focussed on links between schools, vocational 

training and industry, whereas the Review also looks at how the college curriculum is linked 

to universities and employers. Much of the indicative dates around the Review activity are 

towards the end of DYW. Thus, the intention is to build on the momentum created by DYW 

and the recommendations are additional to DYW recommendations as opposed to 

replacing any of them. 

 

http://www.gov.scot/Topics/Education/post16reform/post16reform
http://www.gov.scot/Publications/2018/05/4774?_ga=2.222562840.2029487778.1526898645-214080049.1509615139
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Online learner account and the My World of Work website 
 
The SDS submission explains that: 
 
“The 15-24 Learner Journey Review recommends that every learner in Scotland has an 
online learner account to link their skills and attributes to better course choices by the start 
of 2019. We will further enhance My World of Work to link fully with existing digital services 
in schools. This will deliver an online learner account that enables learners to record their 
attributes, skills and qualifications in a way that follows them beyond school and helps them 
plan their learner journey into work.” 
 
The current focus on online careers advice (My World of Work) raises issues about digital 

exclusion facing some young people. Peter Robertson’s submission notes that the current 

reliance on online service delivery is useful for reaching the wider Scottish population and 

offers a pragmatic response to resource constraints. However, American research has 

suggested that individual face to face guidance is the most effective way to support young 

people to make careers choices. 

SSTA in its submission for this inquiry noted that guidance teachers seek to provide 

personalised advice. “guidance teachers work hard to tailor information about post-school 

options according to each young person’s interests and needs.” 

In its submission to the recent poverty and attainment inquiry YouthLink highlighted 

increased access to school and community premises for learners out of usual school hours. 

This was recognised as offering learners opportunities to get access to a reliable internet 

connection and IT equipment. Their submission highlighted that: “we cannot assume that 

young people living in poverty have digital access; and increasingly class content, advice 

and support is being communicated via digital education platforms and social media.” 

Funding 

Recommendation 2 states that “A focus on preparing all young people for employment 

should form a core element of the implementation of Curriculum for Excellence with 

appropriate resource dedicated to achieve this. “ 

In the first two years of DYW there was specific financial investment (£12 million in 2014-15 

and £16.6 million in 2015-16) to enable partners to build capacity and test out new 

approaches in the development phase of the programme. That budget came to an end, as 

planned, in financial year 2015-16 as the programme was intended to be supported as part 

of mainstream budgets6. 

A number of submissions suggest there is a need for additional resources to support 

implementation of DYW, specifically for additional staff time in schools (EiS, SSTA, 

Connect). 

In addition, the 2016-17 progress report refers to DYW going forward being framed by the 

current activity to review educational governance in Scotland (laid out in the Education 
                                                 
6
 See this PQ on funding of DYW S5W-02774 

http://www.gov.scot/Publications/2017/06/2941
http://www.scottish.parliament.uk/parliamentarybusiness/28877.aspx?SearchType=Advance&ReferenceNumbers=S5W-02774
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Governance: Next Steps report). Councillor McCabe highlights concern that these changes 

will need to be accompanied by additional resources and efforts to progress DYW, rather 

than DYW activity being disrupted or displaced by these developments.  

The 2018-19 Scottish budget includes a funding line of £12 million for young person specific 

employability and training interventions. This comes in addition to other funding allocated 

through Skills Development Scotland (SDS), Scottish Funding Council (SFC), and local 

authorities. It is not clear how this fits with DYW activity (if at all) or whether this is new 

funding intended to support the recommendations in the Learner Journey Review. 

The Committee may wish to explore: 

 whether an increased emphasis on online careers advice through the 
proposed online accounts could create further digital exclusion 

 whether witnesses know whether the additional funding is being allocated to 
support DYW activity or whether it is for Learner Journey Review 
recommendations 

 any concerns about whether the current focus on the learner journey 
recommendations could remove from the focus on delivering DYW 
recommendations 

 
Suzi Macpherson & Alison O’Conner 
SPICe Research 
1 June 2018 
 

Note: Committee briefing papers are provided by SPICe for the use of Scottish 
Parliament committees and clerking staff.  They provide focused information or respond 
to specific questions or areas of interest to committees and are not intended to offer 
comprehensive coverage of a subject area. 

The Scottish Parliament, Edinburgh, EH99 1SP www.scottish.parliament.uk 

  

http://www.gov.scot/Publications/2017/06/2941
http://www.scottish.parliament.uk/
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ANNEXE A: WOOD COMMISSION RECOMMENDATIONS 

SCHOOLS 

Recommendation 1: Pathways should start in the senior phase which lead to the delivery 
of industry recognised vocational qualifications alongside academic qualifications. These 
pathways should be developed and delivered in partnership with colleges and, where 
necessary, other training providers. Their delivery should be explicitly measured and 
published alongside other school performance indicators. 

Recommendation 2: A focus on preparing all young people for employment should form a 
core element of the implementation of Curriculum for Excellence with appropriate resource 
dedicated to achieve this. In particular local authorities, Skills Development Scotland and 
employer representative organisations should work together to develop a more 
comprehensive standard for careers guidance which would reflect the involvement of 
employers and their role and input. 

Recommendation 3: A modern standard should be established for the acceptable content 
and quality of work experience, and guidelines should be made available to employers. This 
should be developed by Education Scotland in partnership with employer bodies and Skills 
Development Scotland. This should involve input from young people. Work experience 
should feature in the Senior Phase Benchmarking Tool and in Education Scotland school 
inspections. 

COLLEGES 

Recommendation 4: Colleges’ key role in the development of Scotland’s young workforce 
should be recognised and managed through Regional Outcome Agreements. 

Recommendation 5: The new regional colleges should have a primary focus on 
employment outcomes and supporting local economic development. This should be 
underpinned by meaningful and wide ranging partnerships with industry and should be at 
the forefront of Regional Outcome Agreements and their measurement. 

SCHOOLS AND COLLEGES WORKING IN PARTNERSHIP 

Recommendation 6: A commitment to supporting the development of Scotland’s young 
workforce through the enhancement of vocational education pathways should feature 
prominently in the National Performance Framework, Community Plans and College 
Regional Outcome Agreements. 

MODERN APPRENTICESHIPS 

Recommendation 7: Modern Apprenticeships should be aligned with the skills required to 
support economic growth. 

Recommendation 8: Development of Modern Apprenticeship access processes and 
progression pathways should be prioritised. 

Recommendation 9: An industry-led quality improvement regime should be introduced to 
oversee the development and promotion of Modern Apprenticeships. 
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Recommendation 10: If employers can be encouraged to offer significantly more good 
quality apprenticeships, the Scottish Government should consider a carefully managed 
expansion of the annual number of Modern Apprenticeship starts. 

QUALITY ASSURANCE 

Recommendation 11: Employability must be a key focus within Education Scotland’s work 
to support and quality assure the delivery of education. To support this, Education Scotland 
must work more closely with business organisations and their members to ensure that their 
work is underpinned by an understanding of industry’s needs and expectations. 

SCIENCE, TECHNOLOGY, ENGINEERING AND MATHS 

Recommendation 12: A focus on STEM should sit at the heart of the development of 
Scotland’s Young Workforce. 

MORE CHOICES, MORE CHANCES 

Recommendation 13: Support for young people at risk of disengaging from education and 
for those who have already done so should focus on early intervention and wide ranging, 
sustained support. This should relate to labour market demand and should be focused on 
helping young people engage on the labour market relevant pathways that we have 
highlighted. 

INVOLVEMENT OF EMPLOYERS 

Recommendation 14: The Scottish Government should support the creation of regional 
industry-led Invest in Youth groups across Scotland to provide leadership and a single point 
of contact and support to facilitate engagement between employers and education. 

Recommendation 15: Businesses across Scotland should be encouraged and supported 
to enter into 3-5 year partnerships with secondary schools. Every secondary school in 
Scotland and its feeder primaries should be supported by at least one business in a long-
term partnership. 

Recommendation 16: Scotland’s leading industry sector groups and companies should be 
encouraged to work with the Scottish College for Educational Leadership to develop a 
programme to provide emerging school staff leaders with a wide ranging understanding of 
industry and careers. 

Recommendation 17: Employers and national industry sector groups should form 
partnerships with regional colleges to ensure course content is industry relevant and full 
advantage is taken of work based learning and employment opportunities. 

Recommendation 18: In the development of future industry Skills Investment Plans and 
Regional Skills Assessments, and in the updating of existing plans, there should be a 
specific focus on youth employment and the development of vocational pathways starting in 
the senior phase. 

Recommendation 19: A nationally defined Invest in Youth Accolade should be developed 
to recognise industry’s engagement in the development and employment of Scotland’s 
young workforce. 
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Recommendation 20: A small business Modern Apprenticeship recruitment incentive 
package should be developed to equip and support smaller and micro businesses to recruit 
and train more young people. 

Recommendation 21: Voluntary levy schemes to recruit and train young people in skills 
shortage areas should be encouraged. Groups of employers should be supported to work in 
collaboration, with the Scottish Government providing co-funding. 

Recommendation 22: Procurement and supply chain policies in both the public and private 
sectors should be applied to encourage more employers to support the development of 
Scotland’s young workforce. 

Recommendation 23: Public sector employers should be encouraged by the Scottish 
Government and local authorities to be exemplars in a national Invest In Youth Policy and 
this should be explicitly reflected in their published corporate plans. 

Recommendation 24: Growth businesses and Inward Investment companies in receipt of 
public funding should be encouraged and supported to employ young people. 

Recommendation 25: Financial recruitment incentives should be re-examined and 
carefully targeted to achieve the most benefit in providing sustainable employment for 
young people. 

ADVANCING EQUALITIES 

Recommendation 26: Scotland should embed equality education across Curriculum for 
Excellence 

Recommendation 27: Promotion and communication of career options should actively 
target equalities groups to promote diverse participation across gender, Black & Minority 
Ethnic groups, young people with disabilities and care leavers. The promotion of Modern 
Apprenticeship opportunities should be to the fore of this activity. 

Recommendation 28: Senior phase vocational pathways should be designed to 
encourage more gender balance across occupations. 

Recommendation 29: The Scottish Funding Council and colleges should develop an 
action plan to address gender disparities within college education. This should be 
underpinned by realistic but stretching improvement targets. The Scottish Funding Council 
should report on this annually. 

Recommendation 30: Skills Development Scotland should develop an action plan to 
address gender disparities within Modern Apprenticeships. This should be underpinned by 
realistic but stretching improvement targets. SDS should report on this annually. 

Recommendation 31: A targeted campaign to promote the full range of Modern 
Apprenticeships to young people and parents from the BME community should be 
developed and launched to present the benefits of work based learning as a respected 
career option and alternative to university. 

Recommendation 32: SDS should set a realistic but stretching improvement target to 
increase the number of young people from BME groups starting Modern Apprenticeships. 
Progress against this should be reported on annually. 
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Recommendation 33: Career advice and work experience for young disabled people who 
are still at school should be prioritised and tailored to help them realise their potential and 
focus positively on what they can do to achieve their career aspirations. 

Recommendation 34: Funding levels to colleges and MA training providers should be 
reviewed and adjusted to reflect the cost of providing additional support to young disabled 
people, and age restrictions should be relaxed for those whose transition may take longer. 

Recommendation 35: Within Modern Apprenticeships, SDS should set a realistic but 
stretching improvement target to increase the number of young disabled people. Progress 
against this should be reported on annually. 

Recommendation 36: Employers who want to employ a young disabled person should be 
encouraged and supported to do so. 

Recommendation 37: Educational and employment transition planning for young people in 
care should start early with sustained support from public and third sector bodies and 
employers available throughout their journey toward and into employment as is deemed 
necessary. 

Recommendation 38: Across vocational education and training, age restrictions should be 
relaxed for those care leavers whose transition takes longer. 

Recommendation 39: In partnership with the third sector, the Scottish Government should 
consider developing a programme which offers supported employment opportunities lasting 
up to a year for care leavers. 
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ANNEXE B: DYW KEY PERFORMANCE INDICATORS 

Overarching Target  

To reduce the level of youth unemployment (excluding those in full-time education) by 40 per cent 
by 2021. 

KPI 1 

Be one of the top five performing countries in the EU for youth unemployment by reducing the 
relative ratio of youth unemployment to 25-64 unemployment to the level of the fifth best country in 
the EU by 2021.  

KPI 2 

Be one of the top five performing countries in the EU for youth unemployment by reducing the youth 
unemployment rate to match the fifth best country in the EU by 2021. 

KPI 3 

Increase the percentage of school leavers attaining vocational qualifications* at SCQF level 5 and 
above by 2021.  

*Vocational qualifications: for the purposes of base lining, we are interpreting this as National 
Certificates, Higher National Qualifications, Scottish Vocational Qualifications, National Progression 
Awards, and Skills for Work at SCQF Level 5 and above but recognise that this should evolve to 
fully reflect vocational qualifications valued by employers. We will consult further with stakeholders 
on this.  

KPI 4 

Increase the percentage of young college students moving into employment or higher level study by 
2021.  

KPI 5 

The number of Modern Apprentices at level 3 and above to be increased. The target is for 20,000 
out of a total of 30,000 MA starts to be at this level by 2021, i.e. two-thirds.  

KPI 6 

Increase the percentage of employers recruiting young people directly from education to 35 per cent 
by 2018.  

KPI 7 

To reduce to 60 per cent the percentage of MA frameworks where the gender balance is 75:25 or 
worse by 2021.  

KPI 8 

Increase by 5 percentage points the minority gender share in each of the 10 largest and most 
imbalanced super-classes* by 2021. (*super-classes are subject groups in colleges.) 

KPI 9 

Increase the number of MA starts from minority ethnic communities to equal the population share by 
2021  

KPI 10 

Increase the employment rate for young disabled people to the population average by 2021  

KPI 11 

Increase positive destinations for looked after children by 4 percentage point per annum resulting in 
parity by 2021 
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ANNEXE C: RELEVANT DYW MILESTONES 

 

 DYW milestones related to schools 

2014/15  The aims of the Developing the Young Workforce (DYW) programme embedded 
within the Curriculum for Excellence Implementation Plan and monitored through 
the Curriculum for Excellence Management Board and Implementation Group;  

 Communications and engagement work undertaken to develop understanding of 
routes into work amongst parents, teachers and practitioners, and young people; 

 An initial evaluation of the starting point in terms of what secondary schools are 
already offering by way of vocational qualifications established;  

 Appropriate measures of success for schools in relation to the DYW programme 
developed;  

 From inception the Insight online benchmarking tool reflects a wide range of 
awards, including a range of vocational qualifications, undertaken in schools or 
through school college partnerships where these awards meet the criteria for 
inclusion. 

 Education Scotland integrating DYW in inspection advice to schools; Scottish 
Funding Council early adopter activity on school/college partnerships undertaken 
in 7 college regions;  

 Foundation apprenticeship engineering pathfinder projects undertaken in Fife and 
West Lothian. 

2015/16  An increase in uptake of vocational qualifications available to those in the senior 
phase;  

 An increase in the quality and number of strategic partnerships between local 
authorities, schools, and colleges, to widen the offer to young people in the senior 
phase;  

 DYW programme reflected in college outcome agreements and curriculum 
planning;  

 DYW programme reflected in local authority strategic plans; Mechanism to 
influence community plans is established;  

 Guidance and support developed by Education Scotland and Skills Development 
Scotland for teachers and practitioners to support young people in S3 to learn 
about finding, applying and getting a job; 

 Relaunch My World of Work website with a greater learner focus linked to career 
pathways;  

 Guidance and support developed by Education Scotland and Skills Development 
Scotland for teachers and practitioners on the world of work aimed at ages 3-18;  

 A new standard for work experience in place in schools;  

 Lessons from Scottish Funding Council early adopter activity regions 
disseminated widely;  

 Scaling up of the foundation apprenticeship pathfinders to other local authorities; 

 Engagement with young people, teachers and practitioners, parents and 
employers to actively promote the range of options available;  

 Expansion of wide range of qualifications included in Insight tool;  

 A quality assurance review for the careers service as part of a continuous 
improvement regime is in place Agreed standard for careers guidance for all 
young people including those who require additional help and support is in place;  

 Education Scotland publish an aspect review of My World of World;  

 The establishment of Regional Invest in Young People Groups working in 
partnership with local authority education teams across Scotland. 

2016/17  An increase in the uptake of vocational qualifications available to those in the 
senior phase;  

 Evaluation of the initial foundation apprenticeship pathfinders completed and 
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evidence used to inform the development of an agreed model; Employability and 
enterprise professional standards in development; Education Scotland further 
develops its capacity to evaluate in relation to employability and employment;  

 A new focus on work experience and the quality of careers guidance as part of 
secondary school inspection programme. 

2017/18  An increase in the uptake of vocational qualifications available to those in the 
senior phase;  

 Further expansion of foundation apprenticeship across Scotland and covering 
other sectors;  

 Delivery of mentoring support for young people in care as part of the Invest in 
Young People accolade 

2018/19  An increase in the uptake of vocational qualifications available to those in the 
senior phase;  

 Pilot activity on foundation and advanced apprenticeships and equalities being 
rolled out across the country;  

 All secondary schools will have active partnerships with regional colleges. 

2019/20  An increase in the uptake of vocational qualifications available to those in the 
senior phase. 

2020/21  An increase in the uptake of vocational qualifications available to those in the 
senior phase;  

 Expanded provision fully embedded within Curriculum for Excellence, tested by 
Education Scotland, and valued by young people, their parents and teachers and 
practitioners as evidenced by uptake and outcomes. 
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ANNEXE D: DYW STRUCTURES 
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Programme Board 
 
Andrew Scott, Director, Employability, Skills and Lifelong Learning in the Scottish 
Government, will act as Senior Responsible Officer leading the DYW implementation 
programme, and chairing a programme board to which lead officials will be accountable for 
progress. 
 
Membership 
 
Andrew Scott - Chair (Scottish Government, Director of Employability, Skills and Lifelong 
Learning) 

Linda McKay (ex-Principal, Forth Valley College; Wood Commissioner) 

Christine Pollock (ex-Director of Education North Lanarkshire, Wood Commissioner) 

Sylvia Halkerston (Former HR Director, Macphie of Glenbervie; Scottish Funding 
Council/Skills Development Scotland Joint Skills Committee; Wood Commissioner) 

Fiona Robertson (Scottish Government, Director of Learning) 

Mhairi Harrington (Principal, West Lothian College) 

Terry Lanagan (Director of Education West Dunbartonshire, Curriculum for Excellence 
Management. Board) 

Carol Henry (HR Director, Arnold Clark) 

Paul McKelvie OBE (Board member Skills Development Scotland and Scottish Funding 
Council) 

Ken Milroy (Regional College Chair, Aberdeen & Aberdeenshire) 

Mike Callaghan (CoSLA) 

 

The National Advisory Group 
 
The National Advisory Group is designed to provide formal expression of the guiding 
coalition that supports the DYW programme: through its members it will be able to promote 
the associated vision to stakeholders across Scotland. 
 
Membership 
 
Cabinet Secretary for Fair Work, Skills and Training; and Councillor Douglas Chapman, 
CoSLA (joint retained chair) 

Sir Ian Wood 

Brian Johnstone (Regional College Chair, Dumfries & Galloway) 

John Fyffe (President, Association of Directors of Education in Scotland) 

Iain Ellis (Chair, National Parents' Forum Scotland) 

Larry Flanagan (EIS General Secretary) 

Grahame Smith (STUC General Secretary, Wood Commissioner) 

Hamira Khan (Chief Executive, Scottish Youth Parliament) 

Polly Purvis (Executive Director ScotlandIS: trade body for ICT industry in Scotland) 

Morna Simpson (founder of Girl Geek Scotland, Managing Director of FlockEdu) 

Annag Maclean (Headteacher, Castlebay High) 

Elma Murray (SOLACE representative) 
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National Invest in Young People Group 
 
The National Invest in Young People Group provides expert guidance from industry, local 
government, the college and trade unions to oversee the establishment of a network of 
regional employer-led groups, a key recommendation of the Commission for Developing 
Scotland’s Young Workforce. The National Group is chaired by Rob Woodward. 
 
Membership 
 
Rob Woodward (CE, STV) - Chair 

Sue Bruce (CE, City of Edinburgh Council; Wood Commissioner) 

Grahame Smith (STUC General Secretary; Skills Development Scotland and Scottish 
Enterprise Board; Wood Commissioner) 

Sylvia Halkerston (Former HR Director, Macphie of Glenbervie; Scottish Funding 
Council/Skills Development Scotland Joint Skills Committee; Wood Commissioner) 

Liz Cameron (CE, Scottish Chambers of Commerce) 

Colin Borland (Head of External Affairs Scotland, Federation of Small Businesses) 

John Stewart (Director of HR, Scottish and Southern Energy) 

Heather Dunk (Principal, Ayrshire College) 

Graeme Waddell (Skills Development Scotland Board, ex. Rolls Royce, Chair of Energen 
Biogas) 
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ANNEXE E: LEARNER JOURNEY REVIEW (LINKS TO DYW) 

The Learner Journey Review Stage 1 Final Report outlines five priorities for action, as outlined in 

the below table.  

Priorities for 
improvement: 

To deliver: SG Objective: 

1. Information, 
Advice & Support 

Greater 
Personalisation 

Making it easier for young people to understand 
their learning and career choices at the earliest 
stage and providing long-term person-centred 
support for the young people who need this most 

2. Provision Real Choice Broadening our approach to education and 
reframing our offer, doing more for those who get 
the least out of the system and ensuring all young 
people access the high level work-based skills 
Scotland’s economy needs 

3. Alignment System 
Purpose 

Making the best use of our four year degree to 
give greater flexibility for more learners to move 
from S5 to year one of a degree, more from S6 to 
year 2, and more from college into years 2 and 3 
of a degree, where appropriate 

4. Leadership System Vision Building collective leadership across the education 
and skills system 

5. Performance System 
Success 

Knowing how well our education and skills system 
is performing 

 

Each of the proposed priority areas are linked to a number of recommendations, 17 in total across 

the report.  

The actions included in Priority 2 ‘Provision’ have the greatest alignment with DYW. These are:  

 Recommendation 9: Embedding DYW in the school curriculum by 2021. Working with the 

new Regional Improvement Collaboratives, schools, local authorities, colleges, third sector, 

CLD, employers and national bodies to embed DYW as the expected approach to 

curriculum, planning design and delivery.  

 Recommendation 10: Support and enable the Foundation Apprenticeship and other 

vocational qualifications to be embedded, providing a range of options for all learners in the 

senior phase by 2021. This includes the commitment to 5,000 FAs by 2019.  

 Recommendation 11: Support colleges to maximise the vocational routes learners and 

employers need. From 2018, building on the college sector’s pivotal role in the education 

and skills system: in access; in enabling routes to work; in delivering higher technical skills; 

and in providing routes to university. This will include ensuring having the right provision, the 

right modes of study and the right measures of success to support the best learner 

outcomes and make the biggest impact. This will build on the work already started by 

colleges and support the wider effort to develop a shared narrative about the purpose of post 

15 education.  

 Recommendation 12: Improve choice through the expansion of Graduate Apprenticeships to 

provide new higher level technical skills as part of a better balanced education and skills 

system. 

http://www.gov.scot/Publications/2018/05/4774?_ga=2.222562840.2029487778.1526898645-214080049.1509615139
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Also Priority 1 ‘Information, Advice & Support’ has some general alignment with DYW, actions 

include: every learner having an online account to link their skills and attributes to better course 

choices; the development of an online regional prospectus for the senior phase which gives an 

overview of courses available to young people in schools in their areas, linking to the promotion of 

DYW; a joined-up approach to CIAG across schools, colleges, and universities; and improved the 

way learners and can search and apply for colleges courses.  

Priority 3 ‘Alignment’ is not linked to DYW and the actions very much focus on enabling learners to 

move, where appropriate, from S5 to year 1 and, through greater recognition of Advanced Highers, 

from S6 to year 2 of a university degree programme. And also an ambition for increased articulation 

between colleges and universities.  

Priorities 4 and 5 around ‘Leadership’ and ‘Performance’ very much underpin the delivery of all 

other priorities. The performance priority aims to act on evidence around outcomes and return on 

investment. This will start with the commencement of the LEO project (Longitudinal Educational 

Outcomes). The Review recommends achieving greater alignment and collaboration across the 

education and skills system making best use of the Scottish Candidate Number to help support 

effective transitions. 
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ANNEXE A 

SCOTTISH SECONDARY TEACHERS’ ASSOCIATION 
  

Comment on the SPICe ‘Learner Journey: Education, Training and Work’ survey results: 

The survey is interesting, and we note that by its own admission respondents were self-selecting 

meaning that it may not be particularly representative of the wider picture, and there remains some 

qualitative work to be done. 

In our experience, Guidance teachers (also known as Principal Teachers of Pastoral Support) 

report that they work hard to tailor information about post-school options according to each young 

person’s interests and needs.  This is not something that only begins to happen as youngsters 

approach leaving age, but starts early on in their secondary education as part of learning and 

teaching in Personal and Social Education.  As part of their learning in PSE, pupils are 

encouraged to explore a lot of potential career ideas and to discuss approaches to careers.   

Alongside other learning, pupils are encouraged to explore Skills Development Scotland’s 

‘MyWorldofWork’ to think through what skills and qualifications might be required for their post-

school ideas, and many schools also seek additional input from outside speakers to talk about 

their experiences of paid work.  In some areas there are also opportunities to engage outside 

agencies to organise workshops with classes on managing budgets as an earner and as a 

student.   

In the majority of schools we believe that pupils are given experience in the type of skills they need 

for getting started in the workplace, e.g. application completion, interview practice, and building up 

a better understanding of the importance of dress and body language.   

When it comes to making decisions about course choices in S3, S4 and S5, it is becoming 

increasingly common for schools to extend the discussions they have with individual pupils to 

include face to face discussions with parents and carers also. Schools collaborate closely with 

SDS to ensure that youngsters in most need of support received it, prioritising those considered by 

Guidance staff to be most vulnerable, most in need of assistance, and taking account of SIMD 

rankings. 

The nature of the UCAS application process, which can be quite intensive, we can understand 

why some young people might feel that university has a particular focus in schools.  Each UCAS 

application takes several hours of work to complete, both from the applicant and the referee, and 

UCAS deadlines fall before application deadlines for college or training programmes.  The first 

question asked as pupils move into S5 and S6 is who is interested in making an application for 

university, because a late application is not guaranteed for consideration, and we can see it is 

entirely possible that it could be construed that university might be a school’s first interest.  

However, by the time they leave school many young people will have already have had the 

opportunity to experience a range of wider learning opportunities by attending college courses, 

engaging in work shadowing and work experience, and volunteering.  There is strong evidence for 

this in the wide range of opportunities available in course choice forms shared with parents and 

pupils in S3, S4 and S5. 
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The system needs to develop a partnership approach that all the achievements of the young 

person are recorded to an area or postcode. This would value the contributions of school, college, 

employer and the community collectively.  

One of the biggest challenges which remain for teachers is workload. Shortages in all areas of the 

system continue to have an impact on teachers’ ability to keep all the plates spinning in the way 

they support youngsters at every point in their educational journey.  In many schools it remains 

common for the PSE curriculum to be taught by non-specialists, despite the fact that personal and 

social education should be at the heart of a school’s teaching.   

Furthermore, Guidance teachers tend to have huge remits which make it hard to encompass fully 

all that is expected of them. In addition to their duties offering immediate pastoral support to pupils, 

often with caseloads of 280 or more pupils, Guidance teachers have very busy jobs in which they: 

 maintain oversight of tracking and monitoring the progress of pupils in their caseload, 

promoting good health,  

 organise and contribute to meetings of the Team Around the Child,  

 coordinate and deliver programmes of education including careers, substance misuse, 

choices and changes, relationships, sexual health and parenthood, equality and diversity, 

 monitor attendance and latecoming,  

 contribute to mental, emotional, social and physical wellbeing of pupils,  

 arrange for appropriate counselling when required,  

 seek out, arrange and oversee volunteering opportunities, 

 coordinate UCAS and college applications, 

 offer references to employers, colleges and UCAS for current and past pupils, 

 attend meetings with Social Services and a range of other agencies, 

 and teach. 

 

Successful careers education depends on a well-resources partnership approach in which 

youngsters, parents, teachers, careers advisers, employers, and further and higher education 

providers collaborate.  While schools are naturally at the heart of this kind of collaboration, the 

constant pressure on time and resources creates barriers to making the kind of progress which 

could be achieved with actions rather than words. 

Progress towards the 2 DYW recommendations 

1 Senior Phase Vocational Pathways 

There is strength in schools working in partnership with colleges to deliver industry recognised 

qualifications, and this is helping to broaden a curriculum which has become narrowed in recent 

years.  It is vital that school leavers’ skills and qualifications give them the flexibility to know how to 

approach employment, training and learning opportunities, both at the time of leaving school and 

at as they progress through their lives, and school leaver data needs to encompass all of pupils’ 

learning rather than the narrow information provided by exam passes.   

When publishing school performance indicators, it will be important to note that it may not be 

solely the school which is accountable for the outcomes of young people’s learning.  Members 
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have reported to us problems in college partnerships, where courses are discontinued at short 

notice, or entry qualifications are mis-stated, or lecturers do not properly account for attendance.  

It is important that colleges and other training providers fully understand and meet the same 

standards expected of schools and registered teachers.   

2 Preparing Young People for the World of Work 

There is a danger in reducing the role of the curriculum into simply producing people suitable for 

employment.  CfE has much wider value and worth, and its focus on successful learners who are 

confident individuals and responsible citizens who can contribute effectively to society should 

naturally lead to people ready for the workplace.   

A society which works, however, needs workers, and we believe that there would be value in 

beginning good quality careers education before young people enter secondary education, 

broadening their aspirations and encouraging them to think beyond what may seem obvious 

career ideas. We strongly agree that careers guidance needs to be appropriately resourced.   

In secondary schools, it is a pupil’s Guidance teacher who makes it their duty to get to know each 

young person well and to help them make good, well informed choices about life and their future 

plans. We believe that properly resourced school Guidance/Pastoral Support teams play a strong 

and central role in promoting good quality careers education, and that there is a need to find more 

time and resources to enable these teams to work more effectively. 
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 ANNEXE B 

SCOTTISH FUNDING COUNCIL 
Introduction 

1. This submission focuses on the role of SFC and Scotland’s colleges in supporting the 

development of senior phase vocational pathways (SPVP), consistent with Recommendation 1 

in the DYW report: 

“Recommendation 1: Pathways should start in the senior phase which leads to the delivery of 

industry recognised vocational qualifications alongside academic qualifications. These 

pathways should be developed and delivered in partnership with colleges and, where 

necessary, other training providers. Their delivery should be explicitly measured and published 

alongside other school performance indicators.” 

2. The Scottish Government’s approach to implementation involves work through five ‘Change 

Themes’: the first two cover the Broad General Education and Senior Phase stages of 

Curriculum for Excellence, and are led by Education Scotland and Scottish Government 

respectively; Change Theme 3 is led by SFC, and covers colleges’ contribution to the 

programme; other Change Themes cover apprenticeships and employer engagement. In 

delivering its commitment in respect of colleges, SFC is working closely with partners including 

colleges themselves, SG, SDS, Education Scotland, local authorities. SFC’s activity in this area 

is identified in its strategic guidance from Scottish Ministers. 

 
3. SFC’s Outcome Agreement regime is the mechanism through which we negotiate, agree, 

monitor, and fund Scotland’s colleges and universities; the development of school-college links 

to deliver SPVPs has remained a priority focus for colleges since the SG determined its 

implementation plans for DYW.  

 
Provision 
 
4. The trend between 2013-14 and 2016-17 is of increasing uptake SPVP courses delivered by 

colleges, doubling from some 2,100 to over 4,500. This increase is also reflected in an 

increase in overall credit activity which colleges have committed to SPVP.  

 
Table 1 

 
 
5. Looking ahead, final draft Outcome Agreements for the period Academic Year (AY) 2018-19 to 

AY 20-21 make clear the trend for growth in SPVPs will continue, with over 6,600 enrolments 

planned for AY 18-19 and some 7,600 by AY 20-21. 
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6. Joint planning between colleges, schools, and local authorities is an important element of the 

approach. Our view is that, this year, there has been a more consistent level of curriculum 

planning, and a more coherent curricula offer.   

 
7. Nonetheless, to support improved joint planning, the SFC and Scottish Government Learning 

Directorate convened 3 Regional DYW Events in winter 2017. We agreed a number of areas 

for further development: timetabling; regional collaboration; joint CPD; sharing of resources; 

and shared target setting. We are pursuing these actions jointly with Scottish Government, 

Education Scotland and other partners through a DYW Action Plan, a direct outcome of the 

regional events.  

 
8. Senior pathways are available in all local authorities and colleges. The type of SPVP varies 

between regions, but our analysis shows the five major groupings of qualification type include 

Skills for Work (1,978 enrolments), National Progression Awards (1,423), National Certificate 

Awards (455), Higher National Certificates (mostly in Edinburgh, Forth Valley, West Lothian 

and Tayside – 349) and SVQs (294).  The trends indicate significant growth in Skills for Work 

enrolments, increases in SVQs, NQs and NCs, and a slight reduction in HNCs.  

 
9. Moreover, at the national level, we see: 

 
o significant increases in uptake of courses in construction; engineering; science; care; 

and hair and beauty (see Table 3); 

o a clear response from colleges to the priority of STEM: the proportion of enrolments 

on STEM-related qualifications has increased from 27.6% in 2013-14 to 39.1% in 

2016-17;  

o the overall proportions of young men and women on SPVP has become more 

balanced over the past 3 years, and for the first time there are more young men on 

SPVP (52.2%) than women (mirroring the national trend in colleges) see Table 4; 

Within subjects the proportion of women studying engineering was 14.4% in 16-17;  

o the proportion of disabled learners has increased from 14% in AY 15-16 to 16%, 

(723 enrolments) see Table 5 
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Table 3 

 
Table 4 
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Table 5 

 
 
 
Current activity 
 
10. Following the 3 regional DYW events (paragraph 7), SFC and SG wrote jointly to stakeholders 

suggesting further work to improve the level of local and regional collaborative planning; 

enhance school-college partnerships; and further expand of SPVP.   

 
11. SFC is pursuing progress through monitoring of the outcome agreement regime. Outcome 

Managers for all colleges are working with their regions to develop plans for supporting 

vocational provision in schools; and our Outcome Agreement guidance for AY 19-20 will 

continue to identify DYW as a priority area, consistent with the Government’s aims for an 

intensification of Outcome Agreements. 

 
12. Finally, the second year of the implementation of the new College quality arrangements - “How 

Good Is Our College” - provides a further opportunity to evaluate both planning for and delivery 

of senior phase vocational pathways.  With Education Scotland, we are developing 

arrangements to cover this point, and the related one of how best to integrate the new 

employer Engagement Framework within the college quality arrangements.  

 
 
Scottish Funding Council 

May 2018 
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ANNEXE C 

COLLEGES SCOTLAND 
 
 
Introduction 
 
Colleges Scotland is the collective voice for the college sector in Scotland, representing its 
interests with the aim of positioning colleges at the heart of a world-class education sector that is 
recognised, valued and available to all.  Colleges Scotland, as the membership body, represents 
all 26 colleges in Scotland, which deliver both further education and around 28 per cent of the 
provision of all higher education in Scotland.  
 
To inform the Education and Skills Committee’s inquiry on progress made on the two identified 
Developing the Young Workforce recommendations, Colleges Scotland has prepared this written 
submission and is grateful to the committee for the opportunity to do so.  
 
1. Senior Phase Pathways 
 
Recommendation 1: Pathways should start in the senior phase which leads to the delivery of 
industry recognised vocational qualifications alongside academic qualifications. These pathways 
should be developed and delivered in partnership with colleges and, where necessary, other 
training providers. Their delivery should be explicitly measured and published alongside other 
school performance indicators. 
 
What progress is being made to deliver this recommendation? 
 
Working locally, regionally, and nationally, colleges have extensive relationships with employers to 
ensure that the education and training available to students through our wide-ranging curriculum 
offer and different course levels is relevant.  This approach means that students have learning and 
skills-development experiences which equip them to effectively transition into work and deploy 
their skills, and that the training and education they receive is up to date with the newest and most 
innovative practices in the sector. 
 
Through school-college partnership arrangements, colleges have long provided opportunities for 
school pupils to undertake vocational qualifications as part of their school timetable.  A significant 
proportion of college provision for school pupils is at Scottish Credit and Qualification Framework 
(SCQF) level 4 or below, for example in Glasgow this represents more than half of all delivery to 
this demographic. 
 
The offer to school pupils has been enhanced since 2016, when pupils in the Senior Phase of 
school were first offered work-based learning through the new Foundation Apprenticeship 
qualification. 
 
Pegged at SCQF level 6, Foundation Apprenticeships are usually started in S5 and are 
undertaken as part of the school timetable delivered exclusively in colleges.  It usually takes two 
years for a pupil to complete the Foundation Apprenticeship and currently pupils have access to 
12 different frameworks which are aligned to industries with skills shortages, providing a pathway 
from school to employment.  The Foundation Apprenticeship framework is mapped onto the 
Modern Apprenticeship framework, giving school pupils a head-start on the way to their career. 
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In addition to the Foundation Apprenticeship pathway, school pupils can undertake a variety of 
course levels and curriculum areas in college. These range from Skills for Work and National 
Progression Awards through to Higher National Certificate (HNC) qualifications.  The curricula 
available to school pupils are agreed locally and regionally in order to support the needs of 
learners. 
 
What is making a difference? 
 
Extensive opportunities exist for school pupils and young people who look to colleges to provide 
industry-recognised vocational qualifications. These pathways are used mostly by young people 
where there is support from the school, the information, advice and guidance they have access to 
is up to date, readily available and fully appraised of the offer, and vocational pathways are treated 
with the same esteem and respect as academic pathways. However, this is not consistently 
applied across the country. 
 
A number of colleges run events to target schools and specific sectors to generate interest in and 
understanding of opportunities 
  
Employer engagement is essential to the successful delivery of vocational qualifications. 
 
What are the challenges? 
 
Opinions vary within the college sector as to whether having the Foundation Apprenticeship 
pegged at SCQF level 6 provides the greatest opportunities at the earliest stage possible for 
young people looking to undertake work-based learning as part of their school timetable.  
 
As the Foundation Apprenticeship is an SCQF level 6 qualification, a student commencing a 
Foundation Apprenticeship would be in S5.  Pupils who undertake a National or Higher National 
Certificate qualification will accrue credits as they progress through their course ensuring that even 
if they don’t complete the entire certificated course, they will have achieved recognised 
qualifications in their own right. The Foundation Apprenticeship is expected to be delivered over 
two years, but should a student leave the course before completing it they may receive no 
recognition for any of their learning dependent on the framework they are undertaking. 
 
As the Foundation Apprenticeship is a relatively new qualification, there remains a societal lack of 
understanding and knowledge about what the Foundation Apprenticeship is, how it is undertaken, 
what the value of the training and learning is, how it maps onto further opportunities and what the 
value is in comparison to the National 5 or Higher.  
 
As a young person looks for guidance and support from those around them when making 
important decisions about what modes and subjects of study would best suit their interests and 
skills, it is important that the guidance they receive is accurate and credible based on what is the 
most appropriate pathway for the learner.  There is still an overemphasis on Highers when 
considering Foundation Apprenticeship programmes with young people.  The recommendations 
within the recent report reviewing the 15-24 Learner Journey acknowledge this and look to make 
systemic changes which will improve this. 
 
In a similar vein to the lack of common understanding about Foundation Apprenticeships, 
anecdotal evidence suggests that post-15 opportunities are not presented to young people with 
parity of esteem.  This is easily evidenced by reviewing the focus placed on the UCAS cycle in S5 
and S6 in comparison to the focus placed on applying to college, for an apprenticeship or for a job.  
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Similarly, for young people who decide at the end of the senior phase that a university pathway is 
the right one for them, it can be difficult to communicate the value of their completed Foundation 
Apprenticeship as they are recognised at different tariffs dependent on each individual university’s 
requirements and expectations.  
 
As of this academic year (2017/18), there are 13 different Foundation Apprenticeship frameworks. 
With Scottish Government targets increasing year on year, an expansion of Foundation 
Apprenticeship frameworks will be necessary to provide opportunities in different subject areas for 
the Foundation Apprenticeship to be perceived as a valid and valuable choice.  
 
In progressing vocational education opportunities for school pupils, it is important not to focus 
solely on the Foundation Apprenticeship qualification to the detriment of all other opportunities.  
Currently, the offer to school pupils is variable and inconsistent across the country, due to a variety 
of factors, including (but not limited to) the value placed on vocational education and training by 
the school, the school’s relationship with their local employers and the school’s relationship with 
their local college.  
 
The new Regional Improvement Collaboratives may offer an opportunity to improve the 
consistency of the vocational offer in schools moving forward.  However, there will require to be 
sustained involvement by colleges within this structure to ensure appropriate curricular pathways 
are created and supported. 
 
On a practical note, feedback from within the college sector would suggest there are logistical 
challenges in sourcing vocational qualification assessors for every framework.  As an example, 
there are only three assessors in the whole of Glasgow for laboratory science.  This poses delivery 
challenges for colleges, or anyone supporting Foundation Apprenticeships. 
 
Finally, it should be noted that this generation of senior phase pupils is likely to have parents who 
undertook the Standard Grade qualifications during their own school experience.  As a result, the 
connotations of the word ‘foundation’ have particular meaning which does not best reflect the 
opportunity presented by the Foundation Apprenticeship.  It should not be underestimated what 
impact this may have on parents or carers supporting young people to make the best choices. 
 
What remains to be done? 
 
School pupils require better information advice and guidance about the pathways available to 
them, and at an earlier stage than they currently receive it.  Similarly, school staff need better 
training and information for in relation to available provision for pupils transitioning from school.  
The national focus on STEM has produced excellent practice in engaging early years and primary 
pupils in STEM activity and demystifying STEM jobs.  This presents an opportunity to reflect on 
how such an approach could be consistently offered and extended beyond a focus on STEM. 
 
There are examples of outstanding practice between the secondary school and college sector 
which produce confident young people with industry-ready skills.  The new Regional Improvement 
Collaboratives offer an opportunity to further develop these practices – if there is collaboration 
across the sectors – by supporting and promoting a consistent, coherent and accessible 
vocational training and education offer for pupils in the senior phase across all schools.  
 
All qualifications undertaken by a young person should be included the Insight Tariff score. 
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2. Preparing Young People for the World of Work 
 
Recommendation 2: A focus on preparing all young people for employment should form a core 
element of the implementation of Curriculum for Excellence with appropriate resource dedicated to 
achieve this. In particular, local authorities, Skills Development Scotland (SDS) and employer 
representative organisations should work together to develop a more comprehensive standard for 
careers guidance which would reflect the involvement of employers and their role and input. 
 
What progress is being made to deliver this recommendation? 
 
Students in Scotland’s college sector are predominantly taught by lecturers recruited with industry 
experience – and maintenance of industry links through CPD – ensuring that not only are students 
receiving cutting edge learning and training, but also up-to-date information and guidance about 
transitioning from college into the workplace.  
 
What are the challenges? 
Within schools, due to the timing of the UCAS system within the cycle of exams and study leave, 
there remains a disproportionate focus on pathways to university to the detriment of careers 
information, advice and guidance focused on applying to college, finding and securing an 
apprenticeship, or applying for a job. 
 
What remains to be done? 
 
As part of the review into the 15-24 Learner Journey, Colleges Scotland submitted a position 
paper to the Scottish Government outlining the sector’s ambitions for the final report. This was the 
submission to Project Two of The 15-24 Learner Journey Review (Review of the Delivery of 
Career Information Advice and Guidance in Colleges and Universities) 
 

 
“The college sector’s preferred position is that Project 2 recommends a national, 
independent, and universal approach to careers information, advice and guidance. It is 
felt that the ambition should be for a professional, defined and well-signposted careers 
service with a national common standard. This must ensure equity of access and 
support for all learners across Scotland, providing advice for those moving between 
school, college, university and moving into work.  
 
The sector suggests that to deliver such a service, resources must be identified and 
invested. Young people, adult returners and those who have taken a non-linear path 
from school must be empowered to get work experience and opportunities to identify 
their skills. It should be noted that there is a difference between recruitment activity, and 
advice and support, so open days, regional networks and similar activity should and will 
continue under the leadership of the colleges, with regional collaboration.” 
 

 
The college sector’s ambition is for a quality careers information, advice and guidance service to 
be available to all students, with a coherent national standard which also retains some regional 
flexibility so that colleges are able to focus on their students’ needs and target the resources on 
those who require them the most.  Such an approach would also help inform the work being done 
in our schools by SDS.  The service should be designed and resourced to meet regional needs but 
underpinned by national standards. 
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ANNEXE D 

The Association of Directors of Education in Scotland (ADES) 

 
Recommendation 1: Senior Phase Vocational Pathways 

ADES believes that good progress has been made in the implementation of this key 

recommendation. The range and quality of industry recognised qualifications available in the 

Senior Phase has increased each year since the launch of the DYW Programme, as has the 

number of young people who undertake these qualifications. Projected figures for the next two 

academic years indicate that this expansion in both provision and uptake will continue. 

This progress has been achieved through close collaboration and inter-agency working. Schools, 

local authorities, colleges and employers have worked closely together with national agencies 

such as Skills Development Scotland (SDS) to overcome significant barriers, including timetabling 

challenges and misconceptions among some parents and pupils of the value of vocational 

pathways and qualifications. 

Of particular significance has been the introduction of a new qualification – Foundation 

Apprenticeships (FAs). From a baseline figure of 72 FAs being offered in the pilot year of 2014/15, 

provision has grown to over 1200 starts in 2017/18 and a projected figure of 2600 across 12 

different frameworks in 2018/19. FAs are now part of the Senior Phase offer in all local authorities, 

all college regions and over 70% of secondary schools. 

ADES recognises the importance of continuing to build on this success. Consequently, we will be 

jointly hosting (with SDS) a national conference on FAs in August 2018. The aim of this 

conference will be to highlight best and emerging practice and to offer practical solutions to 

ongoing issues such as timetable challenges, completion rates and employer engagement. 

Over the coming years, it will be essential that the various types of vocational qualifications, 

together with more “traditional” or “academic” qualifications, are seen as a coherent whole, 

enabling schools to help young people to plan their various journeys through the three years of the 

Senior Phase, maximising their chances of progressing successfully thereafter to sustained 

positive destinations in college, university, training or employment. In this regard, ADES welcomes 

the fact that SDS is currently developing new vocational qualifications at SCQF levels 4 and 5 

which will help young people to progress successfully to FA courses at their own pace. 

ADES believes that the system is well placed to build on recent successes and to achieve the 

transformational change over the next few years which was envisioned by the Wood Commission 

in relation to Senior Phase Vocational Pathways. 

Recommendation 2: Preparing Young People for the World of Work 

Again, ADES believes that there is evidence of good progress in relation to this recommendation. 

My World of Work remains an important digital resource for young people and schools, while the 

publication in 2015 of three key documents (Careers Education Standards 3-18; Work Placement 
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Standards; and Guidance on School/Employer Partnerships) have provided the system with 

important tools to ensure that young people are adequately prepared for the world of work. The 

challenge now is to ensure that the recommendations contained in the three documents are 

implemented consistently across the country. 

There is hard evidence of increased employer engagement with this agenda. In 2016, 21% of 

employers in Scotland offered work placements to school students, up from only 10% in 2014. 

More employers are also engaging in a range of other activities with schools and the regional 

employer-led DYW groups are now all operational, although it is perhaps too early to measure the 

impact of these groups. A challenge going forward will be to ensure that schools and employers 

begin to form strategic partnerships, working as equals to deliver high quality provision for young 

people. 

It is important to stress that this recommendation does not only apply to secondary schools. Skills 

for Work has always been a key component of Curriculum for Excellence and some of the most 

innovative work in relation to employer engagement can be seen in primary schools and Early 

Years settings, with, for example, some establishments running week-long DYW events where the 

curriculum is delivered through the prism of employability, while others offer young people 

opportunities to develop their entrepreneurial skills. 

Over recent years, because of work led by local authorities and SDS on the DYW agenda, 

teachers have become more aware of local labour market information, enabling them to provide 

more localised, relevant careers guidance to young people. 

As with Recommendation 1, the work in relation to Recommendation 2 is far from completed and 

one of the challenges facing the system over the coming years will be to ensure that all young 

people across Scotland have access to high quality careers guidance, relevant work 

placement/work experience and meaningful involvement with local employers. However, ADES is 

confident that the building blocks are in place to ensure that these goals are achieved. 

General 

ADES remains very committed, not just to the achievement of these two recommendations, but to 

the DYW agenda as a whole. It is a key aspect of CfE and, if we can successfully deliver on all the 

DYW recommendations, then Scottish society will have been transformed for the better. 

Terry Lanagan, ADES Executive Officer     31 May 2018 
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ANNEXE E 

SCOTTISH QUALIFICATIONS AUTHORITY 
1. Introduction 

As Scotland’s national awarding and accreditation body, SQA is proud to be at the heart of the 
education and skills system in Scotland, and is committed to work with partners to help young 
people realise their potential and achieve their ambitions. 
 
More than ever, qualifications are essential to learners’ successful journeys through education and 
training into further study and employment. They support learners’ personal development enabling 
them to be successful in life and make their contributions to Scottish society and the economy. 
 
SQA is acutely aware of its responsibility to uphold the accessibility, value and the credibility of 
Scotland’s qualifications system. Our vocational qualifications must also meet the current and 
future needs of the economy. The qualifications must be relevant and by building on prior learning, 
provide meaningful pathways for progression. This is of equal importance whether they are 
delivered in schools, colleges, in training suites or in businesses, and whether they are focused on 
academic or vocational development. This is a key priority for SQA and underpins key public 
policy areas, such as widening participation, narrowing the attainment gap, the Developing the 
Young Workforce and Youth Employment strategies, and the Enterprise and Skills review and 
Apprenticeship programmes. 
 
SQA holds a unique position in Scotland’s education and training system, working in partnership 
with a broad spectrum of schools, local authorities, colleges, training providers, employers, and 
parents/carers, as well as professional, industry and national bodies, such as Skills Development 
Scotland, Education Scotland, Colleges Scotland, and the Scottish Funding Council. We are 
focused on being a ‘listening organisation’ and very much value our partnerships with others in the 
Scottish education and training system. 
 
We all have the common goal of delivering a first-class education and training experience for 
Scotland’s learners. We believe proudly in that goal and are committed to working with our 
partners to achieve it. 
 
2. Senior Phase Vocational Pathways 

SQA has developed and continues to develop, an extensive range of relevant qualifications to 
support the Developing the Young Workforce and Youth Employment strategies taking into 
account national and regional economic needs. These are designed in partnership with industry 
experts to ensure learners gain the skills and experience needed in the workplace and are being 
increasingly undertaken by young people as they follow different pathways that suit them. 
 
These include Awards which provide a range of initial vocational qualifications and develop soft 
skills in areas such as leadership, employability, enterprise and volunteering, which will help 
people to thrive in today’s world.  
 
Appendix 1 provides information on the extensive range of SQA vocational qualifications that is 
available to young people. These can be delivered by schools, colleges, training organisations, 
and employers — either individually or together in a partnership — to offer their learners either a 
unique qualification or one that forms part of a programme, such as a Foundation or Modern 
Apprenticeship. 
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The flexible nature of Curriculum for Excellence gives schools the opportunity to offer a wide range 
of options to learners to study a different mix of awards and qualifications, to fit with their future 
aspirations and strengths, and at the most appropriate time for them during their senior phase (S4-
S6). 
 
Our team of regional managers, who each work with the schools, local authorities, colleges, 
training providers, employers, trade and industry bodies, in their allocated area of the country, are 
actively involved in each of the Developing the Young Workforce regional groups and assist 
partners in selecting the right type of qualifications to meet regional needs. 
 
Over the last five years we have seen an increasing trend in attainment of our vocational 
qualifications and awards provision across the country. 
 
In designing the new qualifications the key aim was to help schools better prepare young people to 
thrive in this fast-changing world and to give them the confidence to use their skills and knowledge 
to tackle new things. All SQA qualifications are designed to allow good progression into different 
pathways. 
 
3. Preparing Young People for the World of Work 

There are many inspiring examples of how implementing the recommendations of the Developing 
the Young Workforce can build lasting and successful relationships between schools, colleges and 
employers. To ensure learners progress into positive destinations, the skills and knowledge that 
they need to develop in education have to be matched with the hard and soft skills that employers 
require. 
 
SQA continues to provide a wide range of vocational qualifications to meet local industry 
requirements. SVQs, drawn up by people from industry, commerce, and education, are often the 
key component of Modern and Foundation Apprenticeships, and provide direct access into 
employment. SQA works with Skills Development Scotland (SDS) on the development of 
Apprenticeships, which combines skills and knowledge specific to an industry sector, and soft 
skills with work experience and learning. 
 
SQA and SDS have a strong partnership and work successfully together on a number of initiatives 
that provide opportunities to enable young people to prepare for the world of work. These include: 
 

 Certificate of Work Readiness which is designed for young people who are ready for their first 

experience of work, but need some guided support. Developed in partnership with business, 

this includes an employer-assessed work experience placement, providing a meaningful 

qualification and a credible standard that employers trust. It is available through colleges and 

training providers working in partnership with employers 

 Foundation Apprenticeship frameworks at SCQF level 6. These are a blend of academic and 

vocational learning, providing learners in S5 and S6 work-based learning opportunities, over 

two years, with elements contributing to a Modern Apprenticeship 

 

 Scoping ‘pre-apprenticeship’ awards at SCQF levels 4 and 5 

 Graduate Apprenticeships which include Higher National Diploma units at SCQF level 8 
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SQA and Education Scotland have collaborated on the development of Work Placement units at 
SCQF levels 3 to 6, which provide learners with the opportunity to review their abilities and career 
aspirations whilst planning and carrying out a work placement. 
 
SQA recognises that life and work experience is changing — with developments in 
communications, artificial intelligence, automation and the ‘fourth industrial revolution’. The pace of 
change in jobs means that employers do and will increasingly value skills of learning to learn, 
resilience, adaptability, collaboration, creativity, enterprise, and problem solving — alongside role-
specific skills and knowledge. 
 
The challenge we face is to ensure that future qualifications and assessments align closely to new 
industries and others that are changing ever more quickly. They also need to reflect the skills, 
knowledge and qualities that employers and employees need, allow for highly flexible delivery 
methods, and make effective use of new and emerging technologies. In addition, they need to 
provide learners with representations of their capabilities which are recognised as having currency 
and credibility. 
 
Young people have a very significant stake in how qualifications and assessment need to change 
to reflect our future society and economy. SQA has been working closely with Young Scot to 
capture the views of young people on the future of assessment, in addition to engaging with 
employers and educationalists. 
 
We have also launched a piece of work to consider how best to reshape our Higher National 
Certificates and Diplomas for the future, to ensure these qualifications prepare young people for 
entry into the workforce or to progress into university. This work involves engagement with 
students, college staff, employers and other key stakeholders. College Development Network and 
Colleges Scotland are important partners in this work. 
 
4. Communications and Engagement 

SQA plays an important role in supporting Foundation Apprenticeships and the wider Developing 
the Young Workforce policy. In these areas, we work closely with SDS, and the Scottish Funding 
Council, and we are members of their joint Skills Committee. 
 
Collaborating with Colleges Scotland, SQA continuously refreshes and develops the national 
portfolio of qualifications, ensuring that Scotland’s skills and knowledge-based qualifications 
remain world-class. Similarly, with College Development Network, we support its innovation and 
professional development focus in the college sector. 
 
We also work with the Scottish Training Federation, and value the strong relationships that we 
have with training providers across Scotland; we are proud of our role as the provider of the 
majority of Scotland’s vocational and technical qualifications. 
 
To support schools in their delivery of the senior phase, we work closely with partners, including 
Education Scotland, Scottish Government and the Association of Directors of Education in 
Scotland. We also engage closely with professional associations — School Leaders Scotland, the 
Scottish Council for Independent Schools, the Educational Institute of Scotland, Scottish 
Secondary Teachers’ Association, and the National Association of Schoolmasters and Union of 
Women Teachers. We also maintain a close working relationship with industry and professional 
bodies, colleges, and national parent bodies — the National Parent Forum of Scotland and 
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Connect. This level of engagement ensures that the work SQA does in this area is appropriate and 
is aligned with the work of other partners. 
 
Our website — www.sqa.org.uk — is a significant part of how we communicate with all our 
stakeholders. We work with users to ensure the information they need is easily found on our 
website. We user-test our pages extensively with teachers, lecturers, training providers, employers 
and learners, using their feedback to inform improvements. 
 
We have a range of written and video case studies illustrating how together, schools, colleges, 
employers and national bodies, are successfully bringing the Developing the Young Workforce to 
life, for the benefit of all young people. Our MySector section of the website lists our qualifications 
by industry sector. 
 
Stakeholders can receive information on latest developments through our MyAlerts service, which 
offers over 13,000 subscribers updates at a frequency of their choosing. Our weekly Centre News 
is accessed more than 25,000 times a week, by approximately 3,500 subscribers, including SQA 
co-ordinators, and gives updates on operational and development news, complemented by 
subject-specific blogs written by our qualifications managers. We regularly ask for — and act upon 
— reader feedback so that we can improve further both the content and the format. 
 
Our staff maintain direct contact with schools, colleges, employers and training providers and 
subject specialists across Scotland, as well as key industry and professional bodies. Our 
qualifications managers, regional managers, and liaison managers — many of whom are former 
teachers or lecturers — visit schools and colleges regularly providing them with support as 
requested. The feedback we receive through these many mechanisms help us to make 
improvements to our qualifications, services and communications. 
 
The primary role of SQA’s Advisory Council is to consider and advise SQA on the needs and 
views of our stakeholders in relation to our activities and helps us to develop, maintain and deliver 
our portfolio. This is a key forum where detailed discussion can take place around SQA’s current 
and planned activities. 
 
SQA takes its responsibility as a public body extremely seriously. As an organisation we are a 
National Corporate Parent and have fully committed to doing our very best in this role. Our work 
has been recognised through an Investors in Young People Silver Award. We support young 
people with our Pathway Apprenticeship Scheme, and offer work experience for S4 learners as 
well as internships. This commitment also extends to individual members of staff who give of their 
own time to share their experiences in life and work and mentor young people in schools in writing 
CVs, and with interview skills. 
 
5. Summary 

SQA welcomes the opportunity to discuss these points further with the Committee. We remain 
committed to providing qualifications and awards that enable the people and businesses of 
Scotland to develop the skills that they need to thrive in the future, whichever path they choose to 
take. 
 

 

http://www.sqa.org.uk/
https://www.sqa.org.uk/sqa/79035.html
https://www.youtube.com/watch?v=A69_TJ7lrgE&list=PLsTxfQ0AJyyxCINzJIcs0Fp2jDoaDgPRD
https://www.sqa.org.uk/sqa/42952.html
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Appendix 1 

SQA vocational qualifications supporting the Developing the Young Workforce 

strategy 

SQA has a number of vocational qualifications and awards that give learners the 

opportunity to undertake work-based learning or work-related learning. 

Vocational 
qualification 

Description SCQF 
levels 

Awards Small, flexible qualifications that can be taken through the senior phase 
providing certification of learning and skills in a wide range of contexts. Awards 
are available for broad or specialist purposes. 
 
They provide learners with opportunities to acquire skills, recognise achievement 
and promote confidence through independent thinking and positive attitudes. 
They help learners to develop and recognise soft skills, aiding progression into 
further education, higher education, training or employment. They are usually 
practice-based qualifications which help learners to succeed in today’s world. 
 
Examples: Internet Safety; Volunteering Skills; Customer Service; Modern 
Languages for Life & Work. 

1-12 

Skills for Work 
courses 

National Courses that can be taken through the senior phase, designed to 
develop skills and knowledge in a specific vocational area, as well as an 
understanding of: the workplace, skills and attitudes for employability, Core 
Skills, and other transferable skills. Skills for Work courses focus on generic 
employability skills needed for success in the workplace. The courses offer 
learners opportunities to learn these skills through a variety of practical 
experiences, often at their local college, training provider or a local employer, 
that are linked to vocational areas. 
 
Examples: Retailing; Laboratory Science; Creative Industries; Food and Drink 
Manufacturing Industry; Travel & Tourism. 

3-6 

National 
Certificates 

Larger vocational qualifications, which can be taken through the senior phase, 
that are designed to provide learners with the skills and knowledge (including 
Core Skills and other transferable skills) that employers expect in the industry. 
They also provide progression opportunities to higher level qualifications and are 
linked to National Occupational Standards and are delivered within the broad 
context of an occupational area. 
 
Examples: Early Education & Childcare; Media; Legal Services; Civil 
Engineering; Fashion Design & Manufacture; Hospitality. 

2-6 

National 
Progression 
Awards 

Small flexible group awards that can be taken through the senior phase, cover a 
defined set of skills/knowledge in a vocational area. They are designed for 
learners in work or those preparing to enter or return to work and can be used as 
part of the ongoing skills development and allow progression within an 
occupation. They can also be used to gain the required skills/knowledge to enter 
employment in a particular occupational area. 

They are linked to National Occupational Standards or other professional/trade 
standards and can be delivered in school/college or the workplace. 
 
Examples: Financial Services; Creative & Digital Media: Technologies, 
Processes & Practices; Computer Games Development; Water Operations; 

2-6 
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Social Services; Digital Literacy. 

Foundation 
Apprenticeships 

These are a Skills Development Scotland (SDS) initiative, providing new, work-
based learning opportunities for S5 and S6 learners. It enables them to complete 
elements of a Modern Apprenticeship while still at school. 

Learners work towards a Foundation Apprenticeship alongside their other 
subjects — their National 5s and Highers — and spend part of the school week 
at college or with a local employer. They will work towards industry-recognised 
qualifications while developing skills and experience in the workplace. 

Foundation Apprenticeships are linked to growth sectors of the Scottish 
economy, so young people are getting industry experience that will help them 
kick-start a successful career in their chosen field. Currently, colleges are 
delivering Foundation Apprenticeships in partnership with schools and 
employers. 

Examples: Business Skills; Engineering; Food & Drink Technologies; 
Information Technology: Software Development. 

6 

Higher National 
(HN) Certificates 
(HNC) and Higher 
National 
Diplomas (HND) 

Advanced level vocational qualifications designed to provide learners with the 
practical skills and theoretical knowledge that employers expect. They also 
provide articulation to degree programmes, often with advanced entry into the 
second or third year. 

Some HNDs exempt learners from taking all or part of the professional 
examinations needed to gain membership of the associated professional body. 
They are usually related to National Occupational Standards or other 
professional or sectoral standards. 

As part of the senior phase of secondary schooling, some school-college 
partnerships have emerged — including in some instances with employer 
involvement and work based learning/experience — which offer HNCs during S5 
and S6, including alongside Highers. 

Examples: Hospitality Management; Computing; Engineering; Forestry; Supply 
Chain Management; Food Science & Technology. 

7 & 8 

HN Units Most of SQA’s HN Units will lend themselves to vocational application, including 
work-based or work-related learning in specific vocational or professional 
contexts, as well as in the senior phase of school. 
 
Additionally, there are a range of HN Units specifically designed to help facilitate 
work experience or the application of vocational or professional skills. These 
include, for example: work placement; management leadership at work; work 
supervision practice. 

7 & 8 

Core Skills Units 
and Workplace 
Core Skills Units 

Employers have identified five Core Skills that are most likely to be needed in a 
learning and working environment in today's world — Communication; 
Numeracy; Information and Communication Technology; Problem Solving; 
Working with Others. 
 
Workplace Assessed Core Skills Units allow candidates to be assessed in the 
workplace against the Core Skills standards. 
 
Workplace Core Skills form an integral part of Modern Apprenticeships but can 
also be taken in the senior phase of school. 

2-6 

National Units Many of SQA’s National Units will lend themselves to vocational application, 1-7 
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including work-based or work-related learning in specific vocational contexts, 
and can be taken in the senior phase of school. 
 
Additionally, there are a range of National Units specifically designed to help 
facilitate work experience or the application of vocational skills development, and 
these include, for example: Work Experience; Work Shadowing; Dealing with 
Work Situations; Personal Development: Self and Work; Modern Languages for 
Work. 

Professional 
Development 
Awards (PDAs) 

Designed for those already in a career or vocation who wish to extend or 
broaden their higher level skills base, often after completing a degree or 
vocational qualification relevant to their area of interest. The awards are 
designed to assess and certificate progression in a defined set of specialist 
occupational skills, and are based on National Occupational Standards or other 
professional or sectoral standards. 
 
PDAs can be delivered in an education institution or the workplace and can be 
used as part of ongoing professional development. They allow progression 
within an occupation or can help learners develop knowledge and skills to 
enable a move to another occupation. They are therefore useful vehicles for 
enskilling, upskilling and reskilling. 
 
Examples: Analysing Resilience; Software Development; Care Services 
Management; Dental Nursing; Renewable Energy Systems; Supporting 
Employment Practice; Domestic conveyancing; Digital Imaging. 

6-12 
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ANNEXE F 

SCOTTISH CHAMBERS OF COMMERCE 
 

About the Scottish Chambers of Commerce Network  
Scottish Chambers of Commerce (SCC) is Scotland’s largest business network. 
SCC brings the views of the business community together, forming a clear and 
powerful expression of Scottish business opinion through its network of 26 
accredited Chambers of Commerce, representing 11,000 members.  
 
Introduction  
Scottish Chambers of Commerce welcomes the opportunity to respond to Scottish 
Parliament’s Education and Skills Committee, specifically related to the Young 
People’s Pathways Inquiry and recommendations linked to the Developing the 
Young Workforce Initiative.  
 
Context 
  
The call for views around this enquiry is linked to the results of the Learner Journey 
survey commissioned by the Education and Skills Committee on the experiences of 
young people and the transition from school into work.  
 
This survey received 895 responses from individuals aged between 15-24, of which 
45% were from individuals aged 15-17.  
 
The survey had a number of clear findings which provide some insight into the young 
people’s perception of the school environment.  
 
60% of young people surveyed believed that they were provided with more 
information about how to enter University than other comparative options, such as 
College (~16%), how to find a job (5.7%), or how to get onto a training programme 
(3%). It should be noted that a significant minority did believe they were provided 
with similar levels of information for all options, at 15.5%.  
 
When split out by type of school, those in private schools were even more likely to 
receive more information on university than other options, at 84.5% of young people.  
The survey also suggests that young people believe that this information may not 
have been provided because it was most relevant to them. 67% of respondents 
believed that the information was provided to them because “it was what the school 
thought most people would do next”. Fewer respondents selected choices which 
suggested that the advice was personalised for that individual’s circumstances, 
although in some cases these could be significant minorities (e.g. 38.5% for “it was 
the option the school thought would be best for me”.)  
 
The survey also provides some evidence on school support. Respondents seemed 
to recognise that schools did provide support when it came to work experience, and 
advice on leaving school, but fewer agreed that their school provided ‘life skills’ 
support – defined as assistance in preparing applications and other transferable 
skills linked to the purpose of securing a job or interview.  
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Linked to these results, the Education and Skills Committee has asked for feedback 
from the Scottish Chambers of Commerce Network on two recommendations 
derived from work undertaken by the Commission for Developing Scotland’s Young 
Workforce. These are:  
 
Senior Phase Vocational Pathways  
Recommendation 1: Pathways should start in the senior phase which leads to the 
delivery of industry recognised vocational qualifications alongside academic 
qualifications. These pathways should be developed and delivered in partnership 
with colleges and, where necessary, other training providers. Their delivery should 
be explicitly measured and published alongside other school performance 
indicators.  
 
Preparing Young People For The World Of Work  
Recommendation 2: A focus on preparing all young people for employment should 
form a core element of the implementation of Curriculum for Excellence with 
appropriate resource dedicated to achieve this. In particular local authorities, Skills 
Development Scotland and employer representative organisations should work 
together to develop a more comprehensive standard for careers guidance which 
would reflect the involvement of employers and their role and input.  
 

Recommendation 1 – Senior Phase Vocational Pathways  
 
What is making a difference:  
Generally, there’s a recognition that in many areas, momentum is being gained and 
delivery is improving. Particularly when it comes to Foundation Apprenticeships, 
which have mixed success across the country. In addition, the long standing 
programme of Senior Phase College Transitions continues to deliver significant 
numbers. In some areas outstripping the current FA provision by 13:1.  
Many regions cited that despite some challenges with uptake and completion rates, 
outcomes for the young people involved remain a positive upside of senior phase 
vocational routes.  
 
Challenges / Barriers:  
A number of challenges were identified on this specific recommendation, many of 
which have are shared across a number of regions:  
 
School perception & engagement with senior phase pathways: A number of 
regions identified that, as with the evidence summarised in the SPICe report / 
survey, there are still some challenges with students being appropriately informed as 
to their options around qualifications such as Foundation Apprenticeships (FAs) and 
other senior phase vocational routes. Many regional chambers cited engaged head 
teachers, at school level, as being key to improving this perception and engagement.  
 
General uptake: Dependent on the area, there was some concern around the level 
of uptake, particularly around FAs. Reasons for this were more diverse across areas, 
with some regions experiencing challenges engaging employers, and others finding 
this more challenging because of pupil / school engagement. Certain regions 
currently report more employers engaged in delivery than young people selecting the 
route.  
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Completion rates – Some regions cited drop out and partial completion as a  
challenge. This can be in part explained by the perception of schools placing a 
greater importance on school based academic learning and encouraging students to 
focus their time and attention on those.  
 
Timetabling / transport / access: In both urban and rural areas, timetabling was 
seen as a significant barrier to ensuring success. Challenges linked to both the 
position of the block of time allocated for these courses, and the total period of time 
allocated. Specific challenges occur both in sector / course specific areas, relating to 
time consuming activities such as applying PPE / protective equipment, and by 
geography – with lack of appropriate public transport to FE institutions acting as a 
barrier. Although timetabling was often cited as a key issue, this linked to challenges 
with connectivity and the impacts this presents on delivery.  

Perception of parents: Generally, there still appears to be some work to engage 
parents in the value of vocational pathways. Use of the Foundation term, has led to 
some confused perceptions as to the value of the qualification when compared to 
Highers and equivalent qualifications. Limited acceptance with universities was also 
cited as a barrier to both parent and pupil perception.  
 
What remains to be done:  
Immediate considerations should link to the challenges detailed above. In particular, 
flexible timetabling, developing with vocational pathways in mind, should be 
considered to ensure that all students are able to pursue these as an option. 
Creating timetables with protected time was a common theme among most 
respondents.  
 
Dedicated members of staff with a DYW focus or DYW appropriate KPIs, were also 
cited across submissions as a potential positive step. Having a clear point of contact 
for DYW within schools, with focused goals, would be one way to ensure that young 
people are provided with balanced advice on vocational routes and supported to 
sustain and complete.  
 
Consistency of delivery continues to be cited as one of the main areas for 
improvement. Taking steps to align schools more closely on timetabling and staff 
resources would act to ameliorate some of the broader challenges around perception 
and delivery.  
 
Recommendation 2 – Preparing Young People for the World of Work  
What is making a difference:  
 
Respondent chambers / DYW teams cited several initiatives as making a difference 
in this area, such as:  
• Career Education Standards  

• The overall delivery of the Regional DYW network, with initiatives which support the 
standard and the entitlements.  

• The launch of Marketplace and Founders4Schools and the continued success of 
these initiatives.  
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• MCR Pathways as a specific programme for engaging a targeted population of 
young people.  
 
A number of regions noted best practice examples of continuous engagement, with 
sub-networks of schools being convened to regularly meet and discuss best practice 
on a term by term basis, and short-life working groups established to review and 
embed specific standards into implementation.  
 
The development of Skills Pathway structures generally has allowed for continued, 
improved dialogue. Employers can engage more directly with the curriculum and 
SDS career advisors are able to be upskilled / better informed around the world of 
work. 
 
Challenges / Barriers:  
 
Career Education Standards: Still need to be fully embraced by teachers, some 
challenges remain in ensuring that this is a priority focus alongside broader 
attainment.  
 
Employer recruitment branding / talent attraction: Employers need to consider 
their own marketing and making their organisation attractive to young people, this 
includes internal work in developing career paths within organisations.  
 
Careers advice: Some consideration should be given to how careers advice is 
currently delivered in schools, with some areas experiencing success by focusing on 
‘peer group’ advice, through younger industry ambassadors.  
 
Reliance on online resources: In some areas, particularly rural regions, some 
concerns were raised around greater reliance on My World of Work over local 
knowledge / engagement.  
 
Employability skills / teaching: Concerns were also raised, perhaps supported by 
the general themes of the Learner Journey survey findings, that employability needs 
to be recognised, at a school level, as being important for all students, not just those 
going down the vocational route / senior phase pathway.  
 
What remains to be done:  
Although employers remain engaged, some concern that, particularly with larger 
organisations, employer fatigue is growing due to a wide variety of stakeholders and 
contact points. It was suggested that a coordinated approach across all stakeholders 
should be considered to ensure continued employer engagement.  
 
Protected time for teachers to engage with DYW / employability initiatives was 
identified as a challenge across many regions. More broadly, it is recognised that 
teachers lack time (especially in rural areas with acute shortages of staff) to engage 
with these initiatives in depth.  
 
As with vocational pathways, a dedicated coordinator for employability activity within 
schools was identified as a one way to improve performance in this area 
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Conclusion  
Through engagement with chambers, it is clear that there is positive, increasing 
momentum throughout DYW activity, particularly in Foundation Apprenticeships 
where levels of engagement, both with employers and local authority partners, 
continue to improve.  
 
In this submission, an attempt has been made to highlight some of the shared 
challenges across regions which are acting as barriers to the pace of this continued 
success.  
 
Chambers of Commerce will continue to support DYW teams to develop sustainable 
links with local business communities, and support school teams as they build on 
their DYW plans and activity.  
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ANNEXE G 

Young Women Lead project focus group 
 
The Convener facilitated a focus group with 15 young women from the Young 
Women Lead project on Thursday 31st May. Around half of the group were currently 
at school and a number of the other attendees are in roles where they work with 
young people currently at school and considering what to do on leaving school. The 
experiences shared of those that left school a number of years ago are not included 
in the note, especially any that pre-date the implementation of DYW. Case studies 
from three young women were produced for the launch of the Committee's survey 
have also been incorporated into this note where the young women were in 
attendance at the focus group. One woman who provided a case study for the 
launch of the Committee's inquiry was not in attendance and her anonymised case 
study is at the end of the note. 
 
The Convener began by asking those still at school whether: they knew what they 
wanted to do; they have been encouraged towards a particular option; and they have 
received information and guidance to support them. The following is a reflection of 
experiences of attendees on a case-by-case basis. 
 
Young woman 1 - The first comment was from a young woman in S4 at school who 
suggested that they had decided through consulting friends and parents that they 
wanted to go to college and raised this with the school as an option. It was not an 
option that had been covered at school and when the young woman sought advice 
the school suggested remaining at school was the best option. The young woman 
suggested the college had not been particularly welcoming when they visited as they 
considered S4 to be too young to move to the subjects she was interested in. She 
said the reason she was still at school was because she does not know what to do 
next. 
 
2 - A second young woman in S4 suggested they had received guidance in PSE on 
how to write a CV. She said you get much more information in S5 but this 
information should be provided earlier as selecting subject choices should be more 
linked to the consideration of information on future career choices. They added that 
websites were shown to them during Personal and Social Education lessons and the 
young people are required to navigate this information themselves.  
 
3 - A third young woman in S4 at the same school suggested advice on subject 
choices and career guidance was completely different despite being at the same 
school as other focus group attendees and this was due to which house at the 
school they each were in. Some students in one house had received the most 
information about university whereas students in her house had received less on 
university than other options and more on vocational pathways and jobs than on 
university. It was suggested it depends of the personality of the house head. She 
said friends of hers had been advised not to come back to the school for the last 
years of the senior phase because the school did not see them progressing and saw 
them as part of the 'lad culture' and a disruptive influence on others. A number of 
other attendees suggested an awareness in their schools of similar happenings. 
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4 - Another young woman had completed S5 and had been strongly encouraged to 
stay at school through S6 and go on to university. She suggested that most of her 
teachers told her to stay on at school and get more advanced Highers. However 
after work experience with MSPs she had decided she wanted some more life 
experience before she decides on a university course and goes to university. She 
heard of adult learning by word of mouth and is now undertaking it. She suggested 
her school wants 95% of people to go to university so that the school's positive 
destination statistics will make it an appealing school to attend. Modern 
apprenticeship information was provided at her school however there could have 
been more information on the range available. She arranged an internship for herself 
based on who she and her family knew as opposed to through the school. She said 
My World of Work is hard to navigate and has limited options. 
 
5 - A young woman whose job involves speaking to young people about the option of 
university suggested there is a wide variety of responses when she asks what advice 
and support has been received. This ranges from people who have not had any 
conversation or information about their future at school to people who have received 
lots of support and advice. She also suggested that advice should happen before 5th 
year to ensure it feeds into subject choices and that it should not just be about 
destinations, but the logistics of how to get yourself there. She considers that careers 
advice needs to be multifaceted and holistic - with information about different 
options, realistic financial advice and practical application support. Where schools 
have low progression rates into higher education the pressure on those deemed 
capable of getting into university was strong. She suggested SIMD was a 'warped 
measure' for widening access. 
 
6 - A woman who left school a number of years ago observed that modern 
apprenticeships are promoted much more at her old school now and all pupils are 
informed about them. She said her younger brothers are in the senior phase and are 
being pressured to leave school to go into a trade by their parents. The school has 
said they are supportive of this as they can be a disruptive influence in the school. 
One of the two wants to go to university. The woman felt strongly that her brothers 
should be treated as individuals with aspirations as opposed to people to 'cull' from 
school. 
 
7 - A woman whose job included encouraging take up of funded applications on 
STEM suggested that when she sought from schools individuals to come and hear 
about funded places, the school did not send people who needed this assistance 
they sent those most likely to take up and succeed in these places. This approach 
prevented the harder to reach young people who may not have realise their potential 
from being reached by her work.  
 
8 - A woman who works in the third sector gave a similar example, where they were 
'speed mentoring' young women in S4, S5 and S6 and some schools selected which 
young people could attend and her view was that this meant that those with lower 
confidence who would not think they could achieve more did not receive mentoring. 
 
9 - A woman who is at university having recently left school suggested that 'we talk 
about schools speaking to pupils but in reality it is individuals speaking to individuals 
so there is a big inconsistency'. There was support in the group and agreement that 
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the variation of experience of young people was largely down to the personality of 
the school staff. 
 
Positive examples 
Having heard personal experiences the Convener sought examples of positive work. 
Examples included: 
 

 the Young Women Lead project; 

 a school running three jobs fairs partly focussed on STEM where colleges, 
apprenticeships and local businesses were promoted; 

 a careers adviser from a local school attending a third sector forum to seek 
work experience for 100 of their school's pupils. This involved a period a week 
for a year being set aside for tailored work experience. If a pupil does not 
undertake work experience they have to undertaje an additional subject 
during that year; 

 JET where students request work experience of their choice, subject to 
availability, and school time on a Friday is used to attend; 

 
Additional points 

 Two attendees who left school a number of years ago highlighted the value of 
the education maintenance allowance to them. They said this removed the 
guilt of continuing with their education as without this support they would have 
needed to go straight into employment to contribute money towards their 
families. 

 Rural areas can have more limited opportunities and perhaps more limited 
numbers of role models meaning young people feel there are limited options 
for them. A small number of big local employers and the community 
perspective can have a big influence. 

 One young woman on a YoungScot advisory group suggested schools should 
have a closer relationship with YoungScot, for example is has an advisory 
group on STEM. 

 
Case study (18 year old woman) 
 
My teachers didn’t push me towards university but I don’t really remember there 
being any other options discussed for what we would do for when we left school. 
There wasn’t anything obvious but there was definitely a very subtle emphasis on the 
grades that you get at school and where these could take you. 
 
I worked hard at school and followed the path that was expected of me by going to 
study law at university. Once I was at university, it quickly became clear that this 
wasn’t something that was for me and I experienced severe stress. The support I got 
from the university wasn’t great and I was told that I would have to wait more than six 
months to receive counselling. My stress added up and I eventually had to leave 
university for the good of my health. 
 
After I left university, I didn’t really know what to do as so much of my life until that 
point was studying and getting the qualifications to go to university. I started to look 
for work and now do range of different jobs including working at local radio station 
and working with the local youth theatre. 
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I also work back at my old school where I mentor pupils and help them figure out 
what they want to do when they leave school. One of the things I really focus on is 
the fact that there are different types of success and that people don’t have to follow 
a set path. College or university doesn’t have to be part of your future; just do what is 
right for you. 
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ANNEXE H 
 

EDUCATION AND SKILLS COMMITTEE 
THE SENIOR PHASE OF SCHOOL: HELPING YOUNG PEOPLE PURSUE THE 

RIGHT PATHWAY FOR THEM 

THE SCOTTISH YOUTH PARLIAMENT 
Introduction  
The Scottish Youth Parliament represents Scotland’s young people. Our vision for 
Scotland is of a nation that actively listens to and values the meaningful participation 
of its children and young people. Our goal is to make this vision a reality, in order to 
ensure Scotland is the best place in the world to grow up.   
 
Our democratically elected members listen to and recognise the issues that are most 
important to young people, ensuring that their voices are heard by decision-makers. 
We exist to provide a national platform for young people to discuss the issues that 
are important to them, and campaign to effect the change they wish to see.  
SYP’s Values are:  
 
Democracy – We are youth-led and accountable to young people aged 12 to 25. 
Our democratic structure, and the scale of our engagement across Scotland, gives 
us a mandate that sets us apart from other organisations.  
 
Rights – We are a fundamentally rights-based organisation. We are passionate 
about making young people aware of their rights, and ensuring that local and 
national government deliver policies that allow those rights to be upheld.  
 
Inclusion – We are committed to being truly inclusive and work tirelessly to ensure 
the voices of every young person from every community and background in Scotland 
are heard.  
 
Political Impartiality – We are independent from all political parties. By working with 
all stakeholders, groups, and individuals who share our values, we can deliver the 
policies that are most important to young people.  
 
Our Approach  
SYP welcomes the opportunity to respond to the Committee’s inquiry on the 
progress made against the Developing the Young Workforce recommendations.  
Our response will be framed around recommendations 1 and 2, as outlined by the 
Committee, and will focus on the extent to which the Getting to the right role for you 
– what support have you received? survey findings resonate with SYP. 
 
Unfortunately, given the timescales of this inquiry and SYP’s capacity, it was not 
possible to consult the membership fully, especially on the issue of progress made 
against these recommendations. However, the response is based on SYP’s Youth 
Manifesto Lead the Way (2016-2021) and official SYP Policy which comes from the 
collective voice of Scotland’s young people. 
 
 

https://beta.gov.scot/publications/education-working-commission-developing-scotlands-young-workforce-final-report/pages/2/
http://www.syp.org.uk/manifesto
http://www.syp.org.uk/manifesto
http://policy.syp.org.uk/
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Senior Phase Vocational Pathways 
SYP strongly supports recommendation 1 which focusses on vocational training and 
alternative pathways. 
For example, 78% of the 72,744 responses to our Lead the Way Manifesto 
consultation agreeing that: 
 

Youth unemployment should be tackled through job creation and 
access to training programmes, modern apprenticeships, vocational 
training, work placements, quality work experience, and paid 
internships.  
(Lead the Way Manifesto Commitment passed on 12th March 2016) 
 

Our membership, in consultation with their constituents, have also indicated their 
desire for specific vocational training programmes to help young people access 
career paths out with the traditional university route. Whilst rather specific, the 
following policy is a good example of this:  
 

The Scottish Youth Parliament believes national agencies should 
establish a dedicated programme to help young people into the creative 
and journalistic sector.  
(Policy Statement passed on 16th October 2016 with 97% agreement, 
Members’ Motion by Thomas McEachan former MSYP).  
 

Whilst we have not had the chance to consult our membership on their specific views 
or experiences on vocational programmes, we are facilitating a Consultation 
Workshop with representatives from the University of Edinburgh and ENLIVEN: 
Encouraging Lifelong Learning for an Inclusive & Vibrant Europe at our 66th National 
Sitting on 9th – 10th June in Stranraer, Dumfries and Galloway (entitled 
‘#NoWrongPath’). This consultation has been co-designed with Mark Stewart MSYP 
for Cumbernauld and Kilsyth, the Convener of SYP’s Education and Lifelong 
Learning Committee. 
 
Up to 25 MSYPs will consider what young people think of post-school programmes 
aimed at young adults who leave school with few, if any, qualifications. Whilst this is 
considering post-school rather than school level, young people will be asked about 
what such programs should look like, what the attitudes to such programs are and 
what barriers they see to the labour market for young people. It should also be noted 
that the wider focus of the ENLIVEN project does consider alternative routes to 
university, combined with work place skills and non-traditional learning.   
 
Furthermore, SYP is capturing the views of a wider cross-section of young people for 
this workshop and ensuring MSYPs attending are representing the views of their 
constituents aged 12-25 across Scotland, including from groups of young people 
who are traditionally harder to reach, as well as their own, through our Pre-Sitting 
#WhatsYourTake Survey. SYP is happy to share the final report of this full 
consultation following the Sitting at the Committee’s request, if considering further 
work on vocational education. 
 
 
 

https://www.ed.ac.uk/education/rke/centres-groups/creid/projects/enliven-encourage-lll-for-inclusive-vibrant-europe
https://www.ed.ac.uk/education/rke/centres-groups/creid/projects/enliven-encourage-lll-for-inclusive-vibrant-europe
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Preparing Young People For The World Of Work 
SYP also fully supports recommendation 2, given our wealth of policy demonstrating 
that Scotland’s young people want to have a more rounded personal and social 
education which fully prepares them for their post-school lives: 
 
“All pupils should have access to up-to-date 
and effective PSHE from a primary age, which 
addresses lifestyle, health, relationships, 
equality, social justice, and citizenship.”  
 

(Lead the Way Manifesto 
Commitment passed on 12th March 
2016 with 79% agreement).  
 

“The Scottish Youth Parliament believes 
Personal Social Health Education (PSHE) 
should have a minimum national standard to 
ensure that all young people are equipped with 
real life skills preparing them to become 
successful citizens. The Curriculum for 
Excellence should include mandatory 
guidelines on subjects and areas related to 
PSHE.”  
 

(Policy Statement passed on 5th 
July 2014 with 97% agreement, 
Members’ Motion by Struan King 
former MSYP, Robbie Nicol former 
MSYP and Eilidh Collins former 
MSYP). 
 

“The Scottish Youth Parliament believes young 
people should be involved in the design of 
PSHE course content, which must be kept up-
to-date and relevant to our rapidly changing 
world.”  
 

Policy Statement, 93% agreement, 
October 2017, Members’ Motion by 
Jack Campbell MSYP and Danyaal 
Raja MSYP 

The Scottish Youth Parliament supports the 
work of the Social Mobility Foundation which 
provides academic opportunities to young 
people from low-income backgrounds.  

(Policy Statement, 93% agreement, 
October 2017, Members’ Motion by 
Jack Campbell MSYP and Danyaal 
Raja MSYP) 

 
As all of SYP’s work is based in Article 12 of the UNCRC, we stress the importance 
of young people being involved in co-design of course content relating to life skills 
and employment.   
 
Conclusion 
SYP’s response to this inquiry shows that both the Getting to the right role for you – 
what support have you received? survey results and the Developing the Young 
Workforce recommendations highly resonate with our members, who see 
employment skills and vocational training as an ongoing issue for Scotland’s young 
people. This implies that further work is needed to ensure young people’s views on 
these issues are heard and they experience the change they want to see.   
 
We would also like to invite the Committee to continue our positive joint-working, and 
to contact us should they wish to see the results of our #NoWrongPath consultation 
work with ENLIVEN and the University of Edinburgh. 
 
Contact:   
Kirsty Morrison, Administration and Policy Assistant 
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ANNEXE I 

THE PRINCE’S TRUST SCOTLAND 

 
About The Prince’s Trust Scotland 

The Prince’s Trust is the UK’s leading youth charity, supporting young people to 
transform their lives. We help disadvantaged young people aged 11 to 30 to build 
their confidence, increase their motivation and improve their employability and 
enterprise skills. 
 
We’ve been working for 40 years in Scotland and, in that time, we’ve supported over 
80,000 of the most excluded young people who are the furthest from education and 
the labour market. This year we will help over 10,000 young people overcome their 
personal barriers and develop life and social skills. Three in four young people 
supported by The Prince’s Trust move into work, education and training. 
 

Developing Young Workforce (DYW) recommendations 

Senior Phase Vocational Pathways  

Recommendation 1: Pathways should start in the senior phase which leads to the 

delivery of industry recognised vocational qualifications alongside academic 

qualifications. These pathways should be developed and delivered in partnership 

with colleges and, where necessary, other training providers. Their delivery should 

be explicitly measured and published alongside other school performance indicators.  

The Prince’s Trust Scotland response: At the Prince’s Trust Scotland, we believe 
that collaboration should be at the heart of education. Education providers should be 
encouraged to work closely with other colleges, schools and their students and local 
authorities should work in partnership. Most importantly, headteachers should be 
given the tools and confidence to work together to provide these opportunities.    
 
Collaboration is already something we are doing through our Achieve programme, 
which is designed to help young people who are struggling to develop important 
character skills through informal learning. It primarily supports 11-19 year olds who 
are at risk of underachieving, whether that’s through challenges with attendance, 
attainment or motivation, and who may be at risk of exclusion or not attaining the 
grades they are capable of. We are also offering qualifications to those who 
complete our courses, in addition to the softer life skills they develop.  
 
“My attendance at school was below 80% and I got removed from most of my 
lessons. I went to Achieve for six weeks and was completely out of my comfort 
zone, but it made me confident about doing things independently, and it let me 
help others, which I really like doing.”  
 
“I changed my whole lifestyle because of Achieve. I moved away from bad 
friendships, I went back to school and I’ve been accepted on an access 
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course. Achieve made me believe in myself and I’d never been able to do that 
before” says one of our young education achievers.   
 
Access to courses like the Prince’s Trust Scotland’s Achieve programme provides a 

different set of learning experiences: 

  Skills for School 

  Personal, Social Development 

  Life Skills 

  Active Citizenship 

  Enterprise Projects 

  Preparation for Work 

This helps young people in a number of ways: 

 Manage the transition from primary to secondary education 

 Improve attainment in education 

 Improve attendance at their school or centre 

 Improve behaviour, attitude and engagement in learning 

 Develop personal and social skills 

 Work toward the Personal Development and Employability qualification, 

recognised by SQA 

 Benefit from an informal approach to learning outside the traditional 

classroom setting 

 

Developing this foundation is an important first step for some young people if they 
are to move on to senior phase vocational pathways, develop their academic 
potential in school and move into further and higher education and the pathway into 
long-term and fulfilling employment. We also believe it is fundamental that young 
people can develop softer skills, with the Prince’s Trust Team programme equipping 
young people with the confidence to meet new people and gain new skills, such as 
being able to continue their training or education.  
 
Finally, we also think that students in their senior phases at school should also be 
given a wide range of careers advice, encompassing a range of realistic options. 
Schools should be giving options to students based on their interests, academic 
abilities and future goals and this should include everything from University 
education, further education colleges, through to apprenticeships and work-based 
training schemes. 
 

Preparing Young People For The World Of Work  

Recommendation 2: A focus on preparing all young people for employment should 

form a core element of the implementation of Curriculum for Excellence with 

appropriate resource dedicated to achieve this. In particular local authorities, Skills 

Development Scotland and employer representative organisations should work 
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together to develop a more comprehensive standard for careers guidance which 

would reflect the involvement of employers and their role and input. 

The Prince’s Trust Scotland response: The Prince’s Trust Scotland believes it 
imperative for life, personal and social development skills to be embedded in the 
curriculum to equip young people with the coping mechanisms they need to succeed 
in education and to go on to find fulfilling employment. These skills also help build 
the confidence and increase the motivation of young people, while bridging the gap 
between education and employment. 
 
The 2018 Prince’s Trust Macquarie Youth Index revealed just under half (45%) of 
young people did not believe in themselves when they were at school, so 
collaboration should be at the heart of ensuring education providers offer the best 
service possible to their local community. It should be facilitated for schools to work 
closely with other schools and with pupils, for local authorities to work in partnership 
and for headteachers to work with other headteachers.  
 
This is already being partially addressed by the Prince’s Trust Scotland, through our 
Get Into programmes, which provides young people aged 16-30 with the experience 
and sector specific training needed to move into a job is crucial. Last year, we helped 
600 young people secure jobs through our ‘Get into’ courses.  
 
“I had been struggling with unemployment since I left school. I wanted to 

pursue an apprenticeship as an electrician, however, getting an apprenticeship 

in this field is easier said than done, and the process of applying and getting 

no results really impacted my confidence. 

“I was recommended The Prince’s Trust by the Job Centre, and immediately 

felt welcome by the members. I knew that this organisation really cared about 

getting me employed in the field that I desired”, says one our young people on 

our ‘Get into Electrical Engineering’ course. 

Our 2017 Education Report revealed that nearly three quarters (72%) of employees 
felt they didn’t have the soft skills to do well when they first started working, thus 
through employability and local organisation support, this figure will start to reduce.  
 
By connecting young people with the world of work, it equips them with the 
transferrable skills and knowledge they need to succeed, focusing particularly on 
literacy, language and numeracy and STEM subjects. By engaging young people 
with education in a more informal way, it helps to unlock their potential at such a 
crucial phase of their development.  
 
It is imperative for schools and colleges to be able to build closer links to employers 
early so young people have a realistic idea of a workplace and can be confident in 
their own abilities to enter the world of work. Access to third party opportunities such 
as the Prince’s Trust Scotland’s Achieve programme, which provides young people 
with the experience and sector specific training needed to move into a job is crucial. 
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ANNEXE J 

National Parent Forum of Scotland 

 
The National Parent Forum of Scotland (NPFS) welcomes the opportunity to provide 
the Education and Skills Committee with evidence for their inquiry on the progress 
made on two of the Developing the Young Workforce (DYW) recommendations. 
 
The NPFS is a volunteer led organisation. We work in partnership with national and 
local government, and other organisations involved in education and child wellbeing 
issues, to ensure that parents play a full and equal role in education. When parents 
are involved in their children’s learning, it benefits children, families and schools: 
children do better. The NPFS was a member of the Commission on DYW and 
currently sits on the DYW National Advisory Group. We believe it is vital the parental 
voice is heard in these discussions as parental influence in career decisions is 
strong. 
 
Senior Phase Vocational Pathways 
Recommendation 1: Pathways should start in the senior phase which leads to the 
delivery of industry recognised vocational qualifications alongside academic 
qualifications. These pathways should be developed and delivered in partnership 
with colleges and, where necessary, other training providers. Their delivery should 
be explicitly measured and published alongside other school performance indicators. 
 
Alternative pathways to the traditional university route are vital. All stakeholders in 
Scottish education must work to help the ‘’forgotten 50%’’ who do not leave school to 
go into higher education, for whatever reason.  It should not be assumed that it is 
due to a lack of academic ability that young people do not go on to higher education.  
These young people are often not being adequately integrated and included in 
school. For example, young people who wish to remain in school and follow the 
Foundation Apprenticeship route find it starts at SCQF level 6, the equivalent of a 
Higher. This level is too high; those at N4/ N5 level (SCQF levels 4 and 5) are more 
in need. The N4 pathway, in our opinion, needs the most work. 
 
However, the Foundation Apprenticeship is welcomed.  Uptake of this qualification, 
which provides work-based learning for senior secondary pupils, is beginning to 
increase.  There have been 1,200 starts this year – and a target of 5,000 by the end 
of 2019 – compared with only about 340 two years ago. However, they are not yet 
available in all local authorities and where they are available, many parents are not 
being fully informed about the options available.  
 
For parents who are aware of them, National Progression Awards (NPAs) are seen 

as a valuable progression route for pupils to learn a defined set of skills and 

knowledge in specialist vocational areas.  Unfortunately, they do not seem to be 

promoted or made use of enough. In a recent group of 23 parents from different local 
authorities across Scotland, only one parent was aware of NPAs being available in 
their schools. None of the other parents had any knowledge of what an NPA was or 
the potential value to their child. 
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Parents need to be informed of the benefits of alternative paths in education. Young 
people can be negatively influenced by their parents - largely due to old prejudices of 
the apprentice route. Parents are key to widening the uptake of apprenticeships at 
each level and the confidence of parents will take the apprentice family uptake to a 
new level.  Good role models can help, so it is important to promote positive 
messages from industry achievers. 
 
The high level of quality assurance around the apprenticeship framework will 
reassure parents that this is a recognised qualification for their child, with 
progression in a variety of directions available.  This should be promoted as much as 
possible.  NPFS parent volunteers have also highlighted that an increase in uptake 
in rural areas, where young people are moving away, would be useful to fill current 
industry shortages.   
 
The NPFS has been happy to work in close partnership with Skills Development 
Scotland (SDS) over recent years. We have produced a number of publications for 
parents (called nutshells) using source material from SDS departments, which 
includes our most recent and highly popular “Apprenticeship in a Nutshell” to explain 
various aspects of career education and choices to parents.  Communication to 
parents is vital. 
 
Preparing Young People For The World Of Work 
Recommendation 2: A focus on preparing all young people for employment should 
form a core element of the implementation of Curriculum for Excellence with 
appropriate resource dedicated to achieve this. In particular local authorities, Skills 
Development Scotland and employer representative organisations should work 
together to develop a more comprehensive standard for careers guidance which 
would reflect the involvement of employers and their role and input. 
 
We welcomed the introduction of the new Career Standard 3-18 in 2015, as parents 
had frequently told us of inconsistences in the quality of career guidance and work 
experience in Scottish schools. Children and young people are learning crucial skills 
through Curriculum for Excellence (CfE). Now they will be encouraged to understand 
the importance of these skills to jobs and careers.  
 
The guidance sets out clear expectations for parents or carers.  
Parents/Carers will: 
• work in partnership with schools/other settings to support career education and 
share skills and knowledge as employees or employers where appropriate; 
• as key influencers, be better informed and equipped to discuss options with their 
child and offer support in making choices; 
• be informed of their child’s progress in gaining skills and will discuss that with 
his/her practitioner/teacher; 
• discuss their child’s ambitions and appropriate learning pathways with teachers/ 
practitioners; 
• be able to request a discussion with a Career Adviser and their child to inform 
subject and career choices; 
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• have access to career information through dedicated websites, including My World 
of Work; and 
• have access to a Career Adviser and information on CMS and how to support their 
child/young person to make informed choices about future career pathways. 
 
These expectations are entirely appropriate for schools to aspire to; parents should 
be able to work in partnership with their school to ensure their child can make 
informed choices. Following the introduction of the new guidance, we are aware of 
some excellent practice across the country. For example, Renfrewshire schools now 
have a member of staff who is the ‘employability project leader’ and many schools 
across the country have someone in a similar role. Several of our local authority 
volunteers, such as those in Aberdeen, highlighted many parent events in their 
Academies where employers and colleges attend.  However, we feel that some 
schools view their parents in a deficit model, concentrating on the difficulties in 
engaging with parents. Many parents have skills and workplace experience they 
would be happy to bring to the classroom if correctly supported to do so.  Despite 
pockets of excellent practice around the country, this area of the guidance could be 
better implemented.  ‘Work days’ (events where parents come in and explain what 
they do in their own workplace) are also an effective way of involving dads in the life 
of the school, especially in Secondary school settings where the interaction between 
school and parents is reduced.  
 
We are heartened to hear of some schools involving SDS advisors at parents’ 
evenings from S1.  However, many NPFS volunteers have said that although career 
opportunities are being highlighted more frequently in schools, particularly the 
promotion of apprenticeships, this tends to be focused in years S5 and S6.  This is 
not early enough.  
 
Schools often target the pupils they think are suitable for particular progression 
routes, but every pupil would benefit from considering different pathways. All options 
should be outlined to pupils in a broad sense in S2, so they can make the right 
decision based on all the options available.  Staff should also be aware that it is not 
only vocational work that is suitable for apprenticeship; many business and 
accounting apprenticeships can lead to further training through professional bodies, 
such as the Association of Chartered Certified Accountants.  
 
Good practice does exist but there is inconsistency between schools, with variability 
across and within local authorities.  As in all aspects of our education system, 
parents need clear, jargon free information at the appropriate stage to be able to fully 
support their child in making decisions. The evidence the Committee has gathered 
from young people is applicable to parents too; parents are not yet receiving 
adequate information and advice to achieve the parity of esteem between vocational 
and academic pathways. 
 
Parents need to be supported to have a better understanding of CfE itself; how their 
child’s learning fits into the capacities and how the skills they are learning will be 
useful in the workplace. In a recent NPFS commissioned YouGov survey of parents, 
with children aged 3 to 18 who are in school, less than half (49%) said that they 
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understand how all of their child’s learning fits into each of the four capacities.1  
Parents (and frequently pupils) are also unclear about the core skills within subjects.  
This was also highlighted by our NPFS parent volunteers, when they completed 
Scottish Credit and Qualifications Framework (SCQF) training last week; the ‘Core 
Skills’ and SCQF profile supplied with exam results shows very useful information on 
skills that are important for work, but this information stands alone and it is not 
always clear how it relates to each qualification. 
 
Finally, Pupil Equity Funding offers schools the opportunity to be more creative and 
innovative in approaches to career education. Best Practice examples should 
continue to be shared around the country and between the new Regional 
Improvement Collaboratives. All stakeholders are still onboard with the DYW 
programme, so we believe the Committee really needs to get to the bottom of why 
more progress is not being made. 
  

                                                      
1 Figures are from YouGov Plc.  Total sample size was 2028 Scottish adults, of which 297 were parents of 

children aged 3 to 18 who attend school. Fieldwork was undertaken between 5th - 16th April 2018.  The survey 
was carried out online. The figures have been weighted and are representative of all Scottish adults (aged 
18+). 
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ANNEXE K 

CONNECT 
1. Background 

Connect (formerly SPTC) is delighted to respond to the call for evidence from the 

Parliament’s Education and Skills Committee on the subject of the progress being 

made on implementation of Developing Young Workforce. 

Connect is a long-standing independent parents’ group and a registered charity 

which provides support to parents and carers all over Scotland. We provide 

membership services to Parent Councils and PTAs, as well as offering advice and 

information to individual parents who have concerns about any aspect of the 

education of their child, or the wider education system. We support education 

professionals in developing their skills and understanding around effective 

partnership working with families and the wider community. 

In order to prepare this submission we have carried out desk research and asked for 

comments from parents through our social media channels. We have also tapped 

into the experience and information gleaned from our own staff and volunteer parent 

and teacher directors. 

2. Supporting Varied Pathways 

One of the most significant aspects of CfE which was enthusiastically received by 

parents was the promise of flexibility and personalisation for children and young 

people in terms of their learning and curriculum design. It appeared to open up the 

possibility of a more personalised curriculum: one which did not simply focus on 

academic attainment but recognised the many varied – and valuable – pathways that 

should be open to all youngsters as they move into adult life. 

The reality of what has been achieved so far is amply illustrated in the Committee’s 

own research among young people, and elsewhere (eg Curriculum for Excellence 

and the Early / Middle Secondary Curriculum in Scotland: Lessons Learned or 

Forgotten? Jim Scott, School of Education and Social Work, University of Dundee). 

Connect has long bemoaned the fact that the secondary sector has largely remained 

unchanged in the face of CfE: with few exceptions schools has not embraced the 

opportunities to open up the curriculum but continue to focus on SQA qualifications 

and university as the target next step.  

Too few offer different routes and truly build coherence between the Broad General 

Education (BGE) and Senior Phase which embraces school, college, training and 

volunteering in a holistic way, thus meeting the needs and aspirations of the widest 

possible range of youngsters. 

We believe the way in which Senior Phase has been constructed (ie outwith the 

benchmarks, Experiences and Outcomes etc which gave direction), combined with 
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lack of leadership and clear direction, has led to the message of change has been 

largely silenced by the power of the status quo.  

The secondary sector knows it will be measured on its SQA results: instead of being 

one of the drivers, the significance of results appears to have grown in importance to 

fill the vacuum left by lack of leadership for change. 

While DYW is embraced by many as a concept, the reality is somewhat different 

from the vision: again this is due to lack of clear direction and leadership so that the 

entitlements young people have (eg Career Guidance) have no equivalence to the 

requirement for exam passes and a ‘positive destination’. Skills Development 

Scotland has no authority to push change through our school system or make 

schools take cognisance of the market intelligence held regarding future workforce 

requirements. A small number of individual schools have implemented creative 

approaches and some local authorities have produced positive policies and working 

models in an attempt to shift practice in schools, but a search of the National 

Improvement Hub demonstrates how limited and early-stage these approaches are. 

3. Early Leaving and Additional Support 

It is a real life and learning experience for young people to face challenges and 

difficult choices as they move through school and into adulthood, however it is not 

acceptable for so many of our young people to be ill served by the system. For 

young people with additional support needs and those who are in the group who 

leave school at the first opportunity (eg Christmas leavers) the system is self-

evidently failing to deliver. 

The impact on the lives of the young people who leave our schools with no adequate 

destination or long-term prospects, and the cost to society, is simply unacceptable. 

The answer for many young people in these positions is often multi-layered and 

involves many partners: where the focus of schools is on qualifications and tariff 

points, these young people very often fall through the net and support (much less 

good support) is an after-thought. Even when there is a multi-disciplinary approach 

taken, the various agencies involved are often under extreme pressure of time and 

resources, resulting in a quick fix approach.  

Parents report inadequate transition planning, few or limited choices beyond the 

well-trodden path to supported college courses which offer no prospect of 

employment in the future, and a feeling of being left to their own devices after school. 

We know the unemployment rates for young adults with disabilities is shockingly 

high, leaving them dependent on the state, living on low incomes and with their skills 

squandered. 

4. The Parent Perspective 

The variation of what is offered to young people across the country in terms of the 

curriculum and options both in and post-school is unacceptable, as is the continued 

firm focus on University as the preferred next step. This leaves many young people 
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feeling disengaged and disinterested in school and learning and, as highlighted 

earlier, is a significant waste for all. 

Parents want the best for their young people but they very often rely on school and 

the network of supports which surrounds school, to deliver where they feel ill-

equipped to do so. As with so many aspects of successful achievement in the school 

environment, the need is for strong partnership working and coherence across the 

supports, with families being closely involved. In those schools which do embrace a 

wider curriculum, parents feel that their children are being supported as an individual 

to fulfil their potential, whether that be in routes into work, training, volunteering or 

further or higher education. 

The work to engage parents and harness their support must be done locally and 

have the commitment of local school leaders if it is to be successful. 

5. Connect’s Recommendations:  

I. Introduction of clear requirements and frameworks for the secondary sector to 

provide the entitlement of young people to diverse pathways for all. 

II. Ensure that the message and practice around diverse pathways is coherent 

across BGE and Senior Phase, commencing in early years. 

III. Creation of a clear title for this programme which gives a positive message to 

young people, families, employers and schools. Vocational is not the 

appropriate word as it is (wrongly) associated with non-academic and second-

class study. 

IV. Place a requirement on secondary schools to identify and empower a member 

of senior management with the role of ensuring the diverse pathways are 

enabled as a right for all young people, involving parents and families as well 

as employers, training organisations, third sector and colleges in a partnership 

approach. 

V. Most parents receive their information about education from their young 

person’s school: the message to parents must be on the range of options 

open to young people, their value and the long term benefits (based on 

evidence) of acquiring the skills needed by employers and the economy of the 

future. 

VI. Vulnerable young people – whether by dint of their additional support needs, 

learning difficulties or social circumstances – require to be given the support 

they need to find their place and make a contribution to society. This requires 

resources and time but that cost is far outweighed by the long term financial 

and social cost of not providing the support. The requirement to engage the 

range of partners – including parents – in the planning process from an early 

stage is critical. 31.5.18 
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ANNEXE L 

 

THE EDUCATIONAL INSTITUTE OF SCOTLAND 

  

The Educational Institute of Scotland, the largest teacher union and professional 

association in Scotland welcomes the opportunity to make a submission to this short 

inquiry in response the findings of the Committee’s recent survey of 15-25 

year olds and into the progress being made against the DYW recommendations. 

 

Regarding the responses to the questions on post-school options, it is perhaps 

unsurprising that 60.1% of respondents reported the greatest emphasis resting on 

access to university. Scottish society continues to place high value on university 

education, because of what it offers in terms of the rigour and richness of the 

educational experience, and because, as research has shown, a university 

education offers greater lifetime earning power comparative to many other post-

school pathways. In recent decades, parental and wider societal expectations 

have strongly reflected this; a narrow focus on attainment has often prevailed, senior 

qualifications being the requisite currency for access university; the education 

system has responded to the growing demand for access to university places.  

 

The EIS has long-argued the need for a wider range of senior phase pathways 

that are relevant and attractive to a wider range of learning and career interests, and 

for parity of esteem in terms of the status, time and resource that are assigned to 

these options within a school’s offer to its community. The EIS is clear that the 

pursuit of such parity must be multi-directional. Schools alone cannot shift the 

prevailing culture which favours the tertiary education pathway above all. 

Government, employers and parents have a role to play in this, also, yet must do so 

cognisant of the reality that lack of parity of esteem in terms of senior phase 

pathways and qualifications at school, is inextricably linked to the lack of parity of 

promise in terms of future earnings and status in society.   

 

That other post-school options are reported to be less well signposted, again, 

is unsurprising to the EIS. We have highlighted repeatedly the impact of the erosion 

of the careers service and the diminution of young people’s face to face contact with 

qualified careers specialists in favour of student interaction with on-line careers 

platforms. The most recent report by the Scottish Government’s Advisor on Poverty 

also highlighted this as an issue for young people who fall within the age group that 

is the focus of this inquiry. Indeed, the young people who responded to this inquiry 
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cited the importance of access to school careers guidance services as a key support 

in managing transitions post-school.   

 

It has been clear to the EIS from the outset that the ambitions of DYW cannot be 

delivered with existing levels of resource. The reductions in terms of careers service 

delivery cannot be compensated by schools in which teacher workload has for some 

time been at an unsustainably high level. Both the careers service and secondary 

schools, especially Pupil Support/ Guidance teams in relation to this agenda, require 

additional staffing resource in order to address fully the aspirations of DYW. 

 

In addition to the need for more specialist staff to support this work, the EIS has 

made clear in a number of fora, its view that schools require additional time and 

space to consider the range of senior phase options that could be available to young 

people and how the school timetable may be adjusted to enable delivery of a more 

diverse range. Time and space for relevant professional learning and professional 

collaboration on this is also essential. 

 

That said, the EIS has been clear that the number of senior phase options that a 

school can offer is very much determined by staffing budgets and the availability of 

subject specialist teachers. Increasingly, restricted staffing budgets and teacher 

shortages impinge on the ability of schools to offer as wide a range of senior phase 

options as they might wish, and fewer of the options that smaller numbers of young 

people wish to pursue. If courses are thought not to be ‘viable’ in terms of 

numbers of students opting for them, then they do not run and young people’s 

choices in terms of future pathway are curtailed.  

 

Responses to the question probing levels of support at school point again to the 

need for injection of additional human resource to support work in this area within the 

state sector. In this regard, as in many others, private education contributes to 

inequity of educational experience and outcome, and to wider societal inequality in 

the longer term.   

 

In terms of the two Recommendations upon which comment is sought, the EIS would 

concur with both, with some qualification. On Recommendation 1 around the 

involvement of ‘other training providers’, the EIS supports publicly funded education 

and would wish schools and colleges to be the main deliverers of vocational 

qualifications, though is supportive also of the development of high quality Modern 

Apprenticeships (MAs), as accredited and quality assured by the SQA. Where ‘other 

training providers’ are required in substitute of schools, colleges and MAs, this 

should be the exception, with such providers being fully vetted and ethics-

checked. The EIS is of the view that all aspects of young people’s education should 

be delivered from the firm values base that underpins Scottish education and which 

permeates Curriculum for Excellence.  
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The EIS is aware that the DYW agenda is being taken forward by local authorities 

and schools through partnership arrangements but has not received specific 

feedback from members as to their progress. What continues to be clear from 

members is the continuing struggle to juggle the many priorities that come the way of 

teachers in schools at a time when there are far fewer of them- more than 4000 

fewer permanently employed than a decade ago.  

 

Regarding the second Recommendation, the EIS agrees that ‘a focus on preparing 

all young people for employment’ should feature within the curriculum. We would 

caution, however, against the employability agenda becoming the predominant driver 

of priorities in nurseries, primary schools and secondary schools and would wish all 

with an interest in the system to be clear of the primary purpose of education- that 

is, for the intellectual and social development, and the well-being of 

individuals, communities and society. 

 

On a practical note, the EIS has previously and repeatedly highlighted the issue of 

curriculum over-crowding in the BGE. Employability and skills for work combined are 

one of the vast array of themes that now feature within the curriculum. Again, 

schools need dedicated time to consider if and how they can best do them justice.  

 

Meanwhile, Secondary schools continue to organise senior phase timetables, for the 

most part, within the same framework as that which pre-dated the National 

Qualifications. The BGE in S3 is frequently, and to varying degrees, compromised in 

terms of the time apportioned to it; the majority of students in the majority of schools 

sit qualifications in S4, S5 and S6, contrary to the design intention of the senior 

phase of CfE. Were schools to be supported, again with time and a professional 

learning offer, alternative curriculum architectures that would support a wider range 

of pathways, and create space for deeper learning about the links between learning 

at school, and living and working as adult citizens, would emerge and develop more 

widely than is presently the case.  
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ANNEXE M 

SCQF Partnership 
 
The SCQF Partnership welcomes the opportunity to submit evidence around the 

progress made in developing senior phase vocational pathways.  

The introduction of Foundation apprenticeships has been a positive move towards 

ensuring young people have the opportunity to undertake vocational qualifications 

alongside more traditional forms of learning and that these qualifications have a clear 

vocational pathway into employment if required. FAs are credit rated on the SCQF 

along with Modern, Higher and Graduate apprenticeships and sit at level 6. 

We would like to see a wider range of Foundation apprenticeships developed that 

allow more vocational opportunities and pathways for young people.  

However, there is a wealth of programmes other than FAs that are recognised on the 

SCQF and contribute to developing vocational pathways for young people. More 

needs to be done to promote these learning programmes and pathways. The SCQF 

School Ambassador programme was introduced in 2016 and goes some way to 

helping this through training teachers to understand the different ways in which the 

Framework can support the learner journey and advocating a cascade approach to 

learners, parents and carers. However, the SCQF Partnership has limited resources 

and requires a collaborative approach to spread the word amongst schools. It is 

hoped that the work arising from the learner journey review will assist this. 

The SCQF is also a valuable tool to support parity of esteem amongst qualifications 

and again, although the SCQF Partnership is working hard to raise awareness of this 

fact with key stakeholders, more needs to be done to ensure understanding in this 

area.    

The introduction of Insight has been a welcome development within Scottish 

education allowing any learning programme that is SCQF credit rated to have the 

potential to be included in the school improvement tool rather than just SQA 

qualifications However, the allocation of tariff scoring had come under some scrutiny 

and there were concerns that it created perverse incentives in that it discriminated 

between vocational and graded qualifications in terms of the number of tariff points 

allocated.  

The SCQFP has worked closely with the Insight team at Scottish Government in this 

area and our CEO has chaired the tariff review group. We therefore very much 

welcome the piloting of a grade neutral tariff system which should go some way to 

removing this bias. Alongside this though there needs to be clear messaging from 

Scottish Government around the importance of all types of qualifications and not just 

those that are end tested. The work around the learner journey review will further 

support this.       
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ANNEXE N 

DR PETE ROBERTSON 

 
Briefing paper for The Education and Skills Committee (April 2018)  
A summary of academic theory and research relating to the questions:  
 

• Why do young people aged between 15 and 24 choose certain options for 
their future?  

• What helps and hinders them to make these decisions?  
 
Dr Pete Robertson MSc DipCG CPsychol AFBPsS MCDI FHEA  
Associate Professor, School of Applied Sciences, Edinburgh Napier University.  
 
INTRODUCTION  
Scholars have been thinking about young people’s career choices for more than a 
century. There is extensive and diverse academic theory and research exploring 
these questions. In interpreting responses from young people in the survey, the 
committee may find it helpful to have a concise overview of this thinking. Whilst 
many choice-influencing factors have been identified in the literature, there remains 
controversy about which are the most important factors to pay attention to.  
 
MATCHING THE PERSON TO OPPORTUNITIES  
1. Matching to achieve a good ‘fit’. For many people it seems intuitively right that 
career choice should be based on matching the characteristics of the individual – 
their interests, values, ability and character - to the requirements of jobs or study 
options. Matching (whether formal/systematic; or informal) is a common feature of 
choice. However other factors are often more powerful for two main reasons. Firstly, 
not everyone experiences themselves as having a free choice; for some choices are 
highly constrained. Secondly, it is more a notion of how rational choices ought to be 
made; not how they are actually made in real life.  

 
MATURATION  
2. Emerging adulthood. The committee is correct to consider the age range 15 -24 
years. Whilst early thinking saw choice as a single event on leaving school, most 
scholars would now think in terms of a transition from school to adult life as an 
evolving process over about 10 years. There would typically be multiple choices and 
transitions within this time-frame.  

3. Individuals learn what they want to be; and what they can be: Interests and 
preferences are rarely intrinsic to the person, but are more often shaped by learning 
experiences. Young people may be blind to some potential choices because of 
limited horizons that constrain their thinking for reasons of gender, status and 
geography.  

4. It’s not just about careers: Maturational processes also encompass non-work 
roles that may be more important, including social and romantic life. For some young 
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people the ‘sensible and boring’ realistic work choices are best postponed in pursuit 
of experiences (such as travel) that are transformative, align well with their values, or 
help to define a positive identity in the eyes of the peer group. These factors may 
shape choices at least for a time.  
 
LOCATION AND LABOUR MARKETS  
5. Geography matters. The options available to young people are strongly shaped 
by the local availability of jobs and study opportunities. This matters everywhere, but 
is felt most keenly in island and rural communities. In areas of long-term economic 
decline choices are inevitably more limited. Adequate transport infrastructure, and 
personal resources such as car ownership or the capability to relocate, can mitigate 
these constraints. Graduates tend to be more mobile than non-graduates.  

6. Choice is a supply side phenomenon: In the labour market there are both 
demand and supply sides to the market. Individuals supplying their labour can 
implement choices only to the extent that there are employers demanding their 
labour. Labour is a far from perfect market; it is a highly fragmented by location, 
industry, occupation, and educational or vocational qualifications, which can 
effectively exclude individuals from participation in their preferred role.  
 
SOCIAL INFLUENCES  
7. Parents are a key influence: Parents and guardians are powerful influences on 
choices. can be role models, anti-role models, or a source of resources to support 
choices (providing finance, transport, information, and emotional support). The 
influence of older siblings can also be very important. Looked after young people 
face particular challenges in the transition to adult life.  

8. The influence of a wider social network: Peer groups, extended family, and 
contacts in the local community may also exert an influence. Formal support from 
teachers, career advisers or other professionals will also be an important influence 
for some, but some young people will prefer to trust those close to them.  

9. Media influences: Specific occupations or activities can become fashionable (or 
unfashionable) among young people, due to their representation in the news media 
or in television drama.  
 
INEQUALITY AND DIVERSITY  
10. Socio-economic status: Life opportunities are unequally distributed. Relative 
wealth/poverty shapes life chances. Class (social stratification) can be described by 
parents’ income, education or occupation. There is a transmission of this status from 
one generation to the next. This happens in many different ways including learning in 
the home environment, choice of school, support for study, expectations, learning 
status specific cultural behaviours, choice of subjects at school, and post-school 
choices.  

11. Gender and sexuality: Choices of study routes and occupations are strongly 
gendered; a phenomenon that has proved resistant to attempts to change it. Gender 
inequality in income is also well documented but is relatively is less pronounced in 
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this age range as the gap between the genders really opens up after the onset of 
parenthood. Young women may be particularly vulnerable to sexual harassment in 
work and study environments, which can act as a limiting factor on choices. Most 
authors think in terms of the learning and internalisation of gender identity and roles 
in childhood. However, the 15-24 age range is a period where sexual identity begins 
to be expressed, and conformity to peer norms is strong.  

12. Ethnicity: Different ethnic and religious minority groups may experience patterns 
and influences that are unique to them. Some minority groups are well represented 
in higher education and pursue professional routes; others are not. There may be 
barriers in translating success in education into desirable employment. Some recent 
migrant groups may gravitate towards occupations with relatively low barriers to 
entry. Strongly collectivist cultures may tend to see individual life choices as selfish, 
and favour family or parental choices made for young people.  
 
13. Disability and health: Whilst disability and health conditions are more common 
in older age groups, for those young people experiencing these issues they can be a 
powerful constraint on choice. Conditions may be developmental, including diverse 
genetic conditions resulting in learning or physical disabilities. Also, mental health 
conditions are the most important category of early onset health conditions, often 
first appearing in the 15-24 age range. Where young people experience substantial 
health or disability issues, this may compromise their autonomy and give parents 
and professionals a bigger role in choice making.  

EVENTS  

14. Life events: Important life events shape choices. Often, but not always these are 
adverse events. Some are predictable for this age range, such as instability in early 
serious romantic/sexual relationships, and the loss of grandparents. Others are less 
predictable or more unique to individuals including accidents, illness (own or family 
members), bereavement, migration or relocation, loss of a job, economic hardship, 
bullying and so on. Life events can force a rethink, and radically impact on choices.  
 
15. Chance events: Individuals commonly report chance events influencing their 
choices. These may include the apparently trivial, such as a random meeting or 
conversation leading to a new opportunity or change of direction. It is debatable to 
what extent events are truly chance, but they are experienced as such. Those with 
strong social networks are more likely to have productive encounters.  
 
SUPPORT FOR CHOICES  
 
16. Young people may not recall the formal support they received with 
choices, and may under-report it in the survey as a result. There are a number 
of reasons for this:  

a. Activities in educational institutions that support choices may not be experienced 
by pupils or students as a coherent whole. Career education lessons, contact with 
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SDS, work experience, parent evenings addressing choices, education-industry link 
activities may all take place at different times, in different contexts.  

b. Post- McCrone, the level of guidance/pupil support teacher provision in Scottish 
schools has reduced, leaving staffing resources for support for career choices 
competing with the pressing demands of pastoral care.  
 
c. Skills Development Scotland (SDS) career adviser work is strongly targeted on the 
most disadvantaged groups, those who are least likely to complete the survey. 
Those pupils without clearly flagged problems navigate choices with minimal 
individual support. Targeting policies seek to pro-actively combat social 
disadvantage, but the ‘undecided’ can flounder as a result. Where contact with a 
career adviser occurs, individual encounters may be brief (e.g. 20 – 40 minutes) and 
hard to recall years later.  
  

17. Reliance on online service delivery: SDS provides the multi-functional web 
service ‘My World of Work’ which is intended to meet the needs of a wider Scottish 
population not actively prioritised by the service. This represents a pragmatic 
approach given resources will always be finite. Summaries of American research 
suggest that individual face to face guidance is most effective; group delivery next 
most effective; and online services - whilst still a positive intervention - are relatively 
less effective. It seems you get what you pay for: the more impactful services are 
also more resource intensive.  

18. Impact of support may be both long and short term: It is easier to 
demonstrate short term impacts on attitudes of interventions to support career 
choice. Longitudinal studies are fewer and harder to run, nonetheless there is some 
evidence of enduring benefits, for example one study in England found long term 
positive impact on earnings of contacts with employers while at school.  

19. We do well in home international comparisons: Whist there is always room 
for improvement, Scotland’s provision for young people making career choices in 
transition to adulthood is better resourced and more rationally structured than 
provision elsewhere in the UK, most notably England, where policy has been 
incoherent in recent years.  
 
CONCLUSIONS  
Career choice is complex process potentially influenced by many factors. The age 
range 15-24 is a critical period during which choices evolve as the individual moves 
towards independent adulthood. Whilst Scotland does well in providing support for 
choices relative to other comparator nations, the effective use of resources is a key 
concern.  
Dr Pete Robertson 30/4/2018 
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ANNEXE O 

Skills Development Scotland 
Introduction 
Skills Development Scotland (SDS) welcomes the Education and Skills Committee’s 
Inquiry into the delivery of recommendations one and two of the final report of 
Education Working for All! Commission for Developing Scotland’s Young Workforce. 
SDS has engaged widely with partners towards delivering both recommendations 
and is thankful for the opportunity to update Committee members on this work. As 
we move towards a new economic model, constructed around innate human skills, 
combining on-the-job learning with effective careers services is ever more important. 
With the recent publication of the Scottish Government’s 15-24 Learner Journey 
Review2 containing further recommendations, offering the potential to enhance 
delivery, this is an opportune moment to reflect on the progress made to date. 
 
Senior Phase Vocational Pathways 
Recommendation 1: Pathways should start in the senior phase which leads to the 
delivery of industry recognised vocational qualifications alongside academic 
qualifications. These pathways should be developed and delivered in partnership 
with colleges and, where necessary, other training providers. Their delivery should 
be explicitly measured and published alongside other school performance indicators. 
SDS’s key contribution to delivering this DYW recommendation is the development 
and delivery of Foundation Apprenticeships (FAs), first introduced by SDS in 2014.  
FAs provide work-based learning opportunities for secondary school pupils as part of 
their senior phase subject choices. They have been designed and developed with 
industry and the Scottish Qualifications Authority (SQA), and are based on 
successful Modern Apprenticeship frameworks; enabling pupils to complete 
elements of a Modern Apprenticeship (MA) while still at school. 
 
In developing the FA programme, SDS has learned from countries with low youth 
unemployment and high levels of productivity. Research highlights a strong 
correlation between economic prosperity and a school system offering a blend of 
work-based and more traditional academic learning. We engaged with parents, 
young people, employers, educational institutions and enterprise and education 
agencies to understand the appetite for additional learning pathways within our 
school curriculum, and to offer school pupils the opportunity to benefit from learning 
in a different way. FAs are envisaged as the first step in a more ambitious and 
integrated work-based learning system and the alignment of the Learner Journey. 
 
FAs seek to provide a rich learning experience which offers young people the 
knowledge and skills for work in the 21st century and qualifications at the same level 
of learning as a Higher (SCQF level 6). They include SQA-certified qualifications at 
SCQF level 6 including National Certificates, National Progression Award units and 
SVQ units. FAs will be an integral element of the senior phase curriculum and form 
part of subject choices. They are designed to benefit a wide range of young people 
within the senior phase and to support attainment and achievement. Pupils can 

                                                      
2
 http://www.gov.scot/Resource/0053/00535273.pdf  

http://www.gov.scot/Resource/0053/00535273.pdf


Agenda Item 2  ES/S5/18/2/2 

53 
 

choose to pursue an FA as their only SCQF level 6 qualification or choose an FA to 
be undertaken alongside other qualifications, such as Highers and National 5s. 
 
In order to co-design and co-develop with partners, FAs began with two small-scale 
pilots in 2014-16 and 2015-17, followed by two larger cohorts, resulting in 1,591 FA 
starts in total: 
 

 There were 346 FA starts for Cohort 1 (2016-18) 

 There were 1,245 FA starts for Cohort 2 (2017-19) 

 The ambition is to have 5,000 young people start an FA in academic year 
2019/20 

 The number of frameworks has expanded from 8 to 10, aligned to key areas 
of skills demand in the economy 

 Cohort 2 saw FAs made available in all 32 Local Authorities 

 Cohort 2 coverage now spans all 13 college regions in Scotland, compared to 
10 for Cohort 1 

 Over 70% of secondary schools are now involved in FA delivery across 
Cohort 1 and 2 
 

Further information is available in the SDS report: Foundation Apprenticeships: Early 
Progress and Learning Insights Pathfinder Activity, Cohort 1 (2016-2018) and Cohort 
2 (2017-2019).3 A further update on progress will be published later in 2018. 
The continued support and ongoing rollout of FAs and other vocational qualifications 
is covered by Recommendation 10 in the 15-24 Learner Journey Review Report. 
The programme is on track to deliver 2,600 starts (in 12 frameworks) in academic 
year 2018/19 and 5,000 in 2019/20, with FAs now offered in schools in all 32 Local 
Authority areas. We will continue to expand the number and range of FAs available 
in schools across Scotland, making more frameworks available to more pupils, with 
the longer-term aim of having FAs available in every school. However it must be 
recognised that this will take time and will require the leadership and buy-in of 
employers and industry, which is increasingly being driven through the newly-
established DYW groups. 
 
Current FA participants are likely to be on course for achieving at National 5 in 
S4. SDS is currently developing new vocational qualifications at SCQF levels 4 and 
5 ,Craft FAs, which will help young people to progress successfully to FA courses at 
their own pace. Craft FAs aim to serve pupils from an earlier age who are not 
predicted to achieve at the same stage and level, but who, with earlier high-quality 
work-based options, incorporating project-based learning, could move on to achieve 
at SCQF level 6 (whether FA or MA.) 
 
In the overall development of work-based learning across Scotland, it is important to 
highlight the key role played by the Scottish Apprenticeship Advisory Board (SAAB). 
Following the publication of the Education Working for All!4 Report, the Scottish 

                                                      
3
 https://www.skillsdevelopmentscotland.co.uk/media/44472/foundation-apprenticeships-progress-

report.pdf 
 
4 http://www.gov.scot/Resource/0045/00451746.pdf   
 

https://www.skillsdevelopmentscotland.co.uk/media/44472/foundation-apprenticeships-progress-report.pdf
https://www.skillsdevelopmentscotland.co.uk/media/44472/foundation-apprenticeships-progress-report.pdf
http://www.gov.scot/Resource/0045/00451746.pdf
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Government asked for the creation of an industry-led group to oversee the future 
development of apprenticeships. SDS responded by creating the SAAB which is 
made up of employers and representatives from industry bodies across a range of 
sectors. It provides employer leadership and contribution to the development of 
apprenticeships in Scotland, ensuring they are aligned with industry and economic 
need, Fair Work, and job opportunities. 
 
The SAAB is made up of five groups: 
 

 Group Board – responsible for providing advice and making 
recommendations on the guiding principles, operational policy, systems and 
structures supporting apprenticeships 

 Frameworks and Standards Group – oversees the governance and 
development of apprenticeship frameworks and standards 

 Employer Engagement Group – listens to and communicates with 
employers, gathering insight on how to support and encourage employer 
participation in apprenticeships 

 Apprentice Engagement Group – current apprentices who, as 
apprenticeship ambassadors, inspire the next generation of young people and 
employers to get involved in apprenticeships, as well as offer vital insight into 
the apprenticeship process 

 Employer Equalities Group – The aim of this group is to address under-
representation in apprenticeships, and support better access to and 
participation in apprenticeships 
 

SDS works with the SAAB to ensure there is a demand-led, responsive and adaptive 
work-based learning system for employers and the Scottish economy. 
 
Senior Phase Vocational Pathways 
Recommendation 2: A focus on preparing all young people for employment should 
form a core element of the implementation of Curriculum for Excellence with 
appropriate resource dedicated to achieve this. In particular local authorities, Skills 
Development Scotland and employer representative organisations should work 
together to develop a more comprehensive standard for careers guidance which 
would reflect the involvement of employers and their role and input. 
 
One of the core functions of SDS is the delivery of a national Career Information, 
Advice and Guidance (CIAG) service. DYW Recommendation 2 noted the 
importance of providing careers advice and knowledge of the world of work 
significantly earlier than S4. Following the publication of Education Working for All, 
SDS, Scottish Government and Education Scotland worked jointly on the creation of 
the Career Education Standard (CES). 
 
CES, which is owned by Scottish Government (SG), implemented by schools, 
overseen by Education Scotland and supported by others, including SDS, sits within 
the overall policy framework of Curriculum for Excellence (CfE). It sets out 10 
entitlements for young people to prepare them for the world of work, and clear 
expectations of SDS, teachers/practitioners, industry/employers and parents/carers – 
all of whom play a critical role in the delivery of support for individuals. SDS does not 
operate alone in this space and it is important for the Committee to be aware of 
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these various responsibilities and lines of influence which play a role in individuals’ 
journeys through their careers. The ultimate drivers are SG policy imperatives, such 
as CfE and the 2011 CIAG Strategy, but we would like to emphasis the important 
roles played by all partners in taking this forward. 
 
Careers service 
SDS, and our network of Careers Advisers working in every school in Scotland, 
seeks to equip each individual with highly effective Career Management Skills which 
would empower them to proactively direct their career as well as the ability to 
manage key transition points throughout their lives. In a world experiencing constant 
change some commentators suggest that young people could experience more 
career transitions than ever before.  
 
All individuals will need greater Career Management Skills capacities to manage 
these transitions; equipping them with these skills is paramount as we move into the 
future and seek to adapt to the likely impact of Industrie 4.0. With the likelihood of 
regular disruption causing a need for individuals to manage successive transitions, 
Career Management Skills will be fundamental to developing the capacities which 
will support future workers. 
 
SDS enhanced CIAG services in 2015 in line with the recommendations from DYW 
and the implementation of the CES. This resulted in earlier intervention for school 
pupils during P7/S1 transition, S2 and S3 including at subject choices, and enhanced 
support for those in S3 with the greatest need. Prior to 2015, CIAG services in 
schools were focused on S4-S6. The SDS service offer for young people in schools 
now includes: 
 

 At P7/S1 transition, every young person is entitled to have a face to face 

engagement with SDS Careers staff to support their transition 

 At S2/S3, every young person, including those making their subject choices, is 

entitled to have a face to face engagement with SDS Careers staff to support this 

key decision-making phase. This is in a group setting and then followed up with 

the entitlement of an individual 1:1 guidance interview. In addition to this, 

parents/carers are entitled to be part of this 1:1 or can have this at another time 

 In S3, the school needs-based approach identifies those young people who 

require targeted enhanced support and these individuals are entitled to receive a 

1:1 guidance sessions and case management support 

 Continuation of the S4 through to S6 targeted support for young people who have 

been identified as requiring it 

 All young people are entitled to a face to face engagement with the Careers 

Adviser in a group session throughout the senior phase during their preparations 

for leaving school 

 Any pupil at any time can request additional support Parental engagement from 

P7/S1 to S6 

My World of Work, our online CIAG platform, has been developed through 
engagement with customers and partners to underpin the development of pupil 
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capacities within Career Management Skills and make available a range of tools to 
support individuals.  This includes the subject choice tool that enables young people 
to explore opportunities and pathways relating to careers, jobs and industries; 
supporting them to make informed decisions during this critical transition period. The 
Skills Pathways tool is an interactive way of exploring labour market opportunities 
and the wide range of routes and pathways that can be taken to progress towards 
these. 
 
Another key feature of My World of Work is Marketplace5 a matching tool for both 
teachers and employers to request opportunities to share knowledge such as 
workshops, talks, workplace visits or placements. 
 
An early career education digital offer is available for P5-P7 via My World of Work. 

This includes lesson plans developed with teachers to be used in to the classroom, 

which support the early awareness and development of career management skills. 

My World of Work offers a further suite of curriculum inserts, developed with 

teaching staff across all subject areas, which demonstrate how and when the world 

of work can be woven into teaching and learning. There is also a dedicated area for 

partners in My World of Work with resources aligned to CES, Career Management 

Skills and CfE. 

To assess the effectiveness of our delivery, SDS undertakes a regular Senior Phase 

Survey to ensure we continually listen to their feedback and improve our services to 

meet their needs. 

The 2017 survey of 3,573 young people found: 

 91% agreed that their Careers Adviser was friendly and approachable 

 83% agreed that their Careers Adviser listened to and valued their ideas 

 81% agreed that their Careers Adviser supported them to make their own 

decisions and take control of their career path  

 80% agreed that their Careers Adviser encouraged them to aim high for their 

future career 

 83% were aware of Career Management Skills 

 71% were satisfied with the ability to access support when needed 

 70% were satisfied with the amount of support available to them 

 
Since April 2014, external reviews of Scotland’s CIAG services by local authority 
area have been conducted by Education Scotland6, with 19 local authorities having 
been reviewed so far7. External review teams, including HM Inspectors and 
associate assessors, undertake independent reviews of the quality of provision of 

                                                      
5
 https://www.skillsdevelopmentscotland.co.uk/what-we-do/supporting-scotlands-

employers/marketplace/ 
6
 https://education.gov.scot/other-sectors/careers-service/1200024  

7
 https://education.gov.scot/what-we-do/inspection-and-review/about-inspections-and-

reviews/Careers%20service%20reviews 
 

https://education.gov.scot/other-sectors/careers-service/1200024
https://education.gov.scot/what-we-do/inspection-and-review/about-inspections-and-reviews/Careers%20service%20reviews
https://education.gov.scot/what-we-do/inspection-and-review/about-inspections-and-reviews/Careers%20service%20reviews
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CIAG delivered by SDS on behalf of the Scottish Government, under a service level 
agreement between the Scottish Government and Education Scotland. The results of 
these reviews have been overwhelmingly positive for SDS.  
 
Schools and teachers 
Through the CfE and the CES, schools, including teachers, head teachers and 
pastoral care staff, all play a key role in developing children from early years, through 
the subject choice phase, to the senior phase.  
 
SDS CIAG services are planned and agreed with all secondary schools on a yearly 

basis through our School Partnership Agreements. Every maintained secondary 

school has a dedicated Careers Adviser resource to deliver the SDS service offer. 

This enables us to integrate with improvement planning in relation to delivery of the 

10 entitlements for young people. This developed as part of our demonstrator school 

activity to enable a strategic planning conversation on how SDS supports schools to  

deliver the CES entitlements.  

Some of these services, including the earlier intervention, were introduced to 36 
demonstrator schools in academic year 2015-16, and following a positive impact, this 
suite of supportive measures was extended to all secondary schools in Scotland in 
academic year 2016-17. 
 
SDS has worked closely with Education Scotland and Scottish Government to 
produce additional resources and support for teachers and practitioners to 
implement the CES. This includes the development of four career-long professional 
learning resources for teachers covering the CES, My World of Work, Labour Market 
Information and Career Management Skills.  We have also worked with partners to 
develop a common skills language, which enables young people to recognise their 
skills development, progression and achieving from different learning environments, 
and we have delivered capacity building for school staff that promotes further 
embedding of the standard. 
 
SDS commissioned research to measure the views of Scotland’s Head Teachers. A 
survey in 2016 found high levels of satisfaction with SDS. Head Teachers were 
asked to rate their relationships and satisfaction with SDS on a scale of 1-10. Key 
findings include: 
 

 9.3 – overall rating of the working relationship with SDS over the last year 

 9.1 – overall satisfaction rating with quality of services SDS offers 

 9.1 – overall agreement that School Partnership Agreements lead to better 

planning of service provision 

Parents and carers 
Parents and carers play the key role in influencing the choices their children make, a 
fact recognised in a wide range of research and by the inclusion of parental 
engagement as one of the six drivers in the National Improvement Framework. 
Responsibility for representation sits with forums such as the National Parent Forum 
of Scotland and Connect (formerly the Scottish Parent Teacher Council).  
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SDS has equipped parents with substantial resources, especially through My World 
of Work, to guide them as they support children through the critical transition points. 
This includes a series of nutshell guides developed in collaboration between National 
Parent Forum of Scotland and SDS which explore various aspects of career 
education including practical support with career conversations, future skills and the 
importance of creativity in employability, work-based learning and STEM (currently in 
production).  
 
SDS has also worked closely with Connect to support their pilot of a uniquely 
Scottish version of the Partnership Schools approach. This aims to deepen and 
extend parental engagement and family learning and is now in its fourth year with 
external evaluation of impact planned in 2019.  
 
SDS has supported Parent Network Scotland to pilot an innovative variation to their 
Family Routes programme involving schools in the Drumchapel cluster and focused 
on supporting parents facing significant barriers to build their own capacity and to 
better support their children’s learning and career choices. 
 
SDS is also represented on the National Parental Engagement Steering Group and 
is a regular contributor to conferences and events aimed at a parental audience. 
 
Industry/Employers 
Interaction between industry and school has been fully devolved by the Scottish 
Government to local Developing the Young Workforce (DYW) groups. The 21 DYW 
groups are responsible for ensuring Scotland’s young people are supported into 
employment by bridging the gap between education and employers. The groups 
support employers to engage directly with schools and challenge employers to 
recruit more young people. The groups also have responsibility of ensuring work 
placement standards and entitlements.  
 
SDS also supported DYW groups in the development of ‘Marketplace’8 – an online 
tool connecting schools and colleges with business, intended to improve 
engagement between employers and education. Marketplace helps build young 
people’s job readiness and increases their career options, whilst giving employers 
the chance to help shape young talent, address skills gaps and source their future 
workforce. SDS provides support through our representation on all regional DYW 
groups. 
 
Employers and teachers can register on Marketplace in order to pass on or request 

the exchange of knowledge of sectors through workshops, talks, workplace visits or 

placements. Employers can meet young people at a school, college or invite them to 

their business. The opportunities on offer include: 

 Skills sessions: Pupils and students learn a range of skills including employability, 

enterprise and soft skills like tips on how to find and keep a job 

                                                      
8
 https://www.myworldofwork.co.uk/marketplace 

https://www.myworldofwork.co.uk/marketplace
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 Inspiration events: Employers offer site visits to their workplace, deliver 

workshops on specific jobs, offer work placements or provide young people with 

a real-life business challenge to solve 

 Career insights: Employers explain the job opportunities and routes into a sector 

at career events, offer work placements to young people or hold sessions with 

parents, carers and teachers to give them more knowledge of Scotland’s job 

landscape 

Challenges and opportunities 
Education Scotland reviews continue to recognise the work of SDS in the delivery of 
high quality, labour market-focused CIAG. They also recognise the partnership work 
undertaken with local authorities and schools to deliver the CES entitlements, and 
the strengths of this approach, with many areas of excellent practice being identified. 
However, they also recognise challenges around the pace of implementation of the 
CES at a school and local authority level, and areas where SDS services could be 
used more effectively in delivering the entitlements. 
 
SDS welcomes the recommendations of the 15-24 Learner Journey Review to 
further embed CES, Career Management Skills and work-based learning across the 
curriculum. SDS will continue to support local authorities and head teachers to 
develop, improve and integrate the services outlined within this submission to ensure 
young people receive their entitlements, are prepared for the world of work and can 
make informed decisions both now and in the future. We will continue to work with 
schools and local authorities in supporting the implementation of the CES using our 
expertise in delivering CIAG which is both evidence-based and labour market-
focused.  
 
Future developments should focus on greater personalisation. Young people who 
may be at risk of not reaching a positive destination receive a highly intensive 
personalised CIAG service, which is effective, but comes at a cost. Looking ahead 
the challenge collectively is to determine how best to expand this level of intensive 
support to all pupils. 
 
SDS welcomes the recent publication of the 15-24 Learner Journey Review. Our 
CIAG services will continue to be expanded in line with its recommendations. An 
increasingly personalised experience for young people is central to this enhanced 
learner journey and the simplification of pathways and choices. 
 
More authentic and richer employer engagement, coupled with better 
industry/occupational insights, will allow learners to make informed subject choices 
and offer a wider range of work experience and vocational education. A summary of 
our aspirations for this enhanced learner journey is included at the end of this 
submission. 
 
The 15-24 Learner Journey Review recommends that every learner in Scotland has 
an online learner account to link their skills and attributes to better course choices by 
the start of 2019. We will further enhance My World of Work to link fully with existing 
digital services in schools. This will deliver an online learner account that enables 
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learners to record their attributes, skills and qualifications in a way that follows them 
beyond school and helps them plan their learner journey into work. 
 
Other recommendations include: 
 

 Ensuring learners in schools, colleges and universities receive a joined-up 

approach to CIAG. 

 Working with the college sector to improve the ease with which learners can 

apply to college 

In support of the first recommendation, SDS will work in partnership with colleges 
and the Quality Assurance Agency for Higher Education and Universities.  
In support of the second recommendation, SDS will work with colleges and the 
Scottish Funding Council to further improve the way learners can search and access 
course applications; moving to the use of common information on all college 
applications, making it easier for learners who make multiple applications, and 
supporting a more standardised timetable. 
 
The report also recommends raising our aspiration to improve the offer and support 
for statutory leavers and looked after young people, which dovetails with our 
enhanced Next Steps offer to young people who have not yet secured a positive 
destination, delivered through our network of public access centres across Scotland. 
Finally, the greatest challenge in the future will be the likely impact of Industrie 4.0, 
which we referenced earlier in our submission. The likely disruption this will cause to 
individuals may be considerable so it is imperative that all involved in the delivery of 
support in this space are fully committed to ensuring people are equipped with the 
necessary skills to manage this uncertain future. 
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LEARNER JOURNEY: EDUCATION, TRAINING AND WORK 

The Education and Skills Committee agreed to commission a survey to ask young 

people (aged 15-24) living in Scotland about their experiences moving from school 

and on to work. The online survey that ran until 24 April 2018 received 895 

completed responses. A summary of the top-line results is provided in this briefing. 

Given that online surveys will to some extent involve young people self-selecting to 

take part, the results should be used carefully. While the overall sample size is 

relatively large, it is not advisable to generalise the results to suggest that the 

findings hold true for all young people in Scotland. 

Who Responded? 

Below is some information on the respondents to the survey:   

 Almost half (45%) were aged 15-17; 29% were aged 18-21; and 26% were 

over 21. 

 

 Over two thirds (70%) were female; while 28% were male; and 2% reported 

their gender as non-binary. 

 The vast majority (89%) attended a mainstream state school; 8% attended a 

mainstream private / independent school; less than 2% (14 respondents) a 

special school; and less than 1% (7 respondents) were home schooled. 

 Almost 37% of respondents are currently attending school (36.1%); while a 

small number reported their main activity as home schooling (7 respondents); 

or Foundation Apprenticeship (1 respondent). 

 Among those currently attending school, 87% attend a mainstream state 

school; and 11% attend mainstream private / independent school. 

 Among respondents who have left school, the most common reported 

activities were: university (20.3%); working (17.1%); and college (11%). 
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Full postcode information was provided by 549 respondents. Figure 1 indicates that 

responses were received from people living in all ten SIMD deciles. 

Figure 1: respondents who provided a full postcode, by SIMD quintile  

 

Annexe A lists the local authority area of those who provided a full or partial 

postcode. This indicates that responses were received from people living in all 32 

local authority areas. People living in the two largest urban areas of Scotland - 

Edinburgh and Glasgow – were most likely to complete the survey (82 respondents 

each). 

School 

A range of questions were asked about what support and advice was offered at 

school to help with making the transition to education, training and work. Table 1 

shows that the vast majority of respondents felt they were told more about how to get 

into university than other options we offered.  

Table 1: Information about post-school options 

Which of these were you told more about at school than the 
others? 

Percent Number 

How to find a job 5.7% 48 

How to get into college 15.8% 134 

How to get into university 60.1% 509 

How to get onto a training programme 3.0% 25 

Same amount of information about all above options 15.5% 131 

Total 100.0% 847 

 

Looking at the type of school the respondent attends / attended, Table 2 shows that 

those who attend / attended private school report being told most about university 
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(84.5%) relative to all other options. Among those who attend / attended state 

school, university is again reported by the majority (58.3%) although other options 

are also mentioned.  

Table 2: Information about post-school options, by type of school 

Which of these were you told more about 
at school than the others? 

State 
school 

Private 
school 

Special 
school 

How to find a job 43 (5.7%) 2 3 

How to get into college 126 (16.7%) 5 2 

How to get into university 440 (58.3%) 60 (84.5%) 4 

How to get onto a training programme 22 (2.9%) 1  

Same amount of information about all options 124 (16.4%) 3 2 

Total 755 71 11 
Note: Percentages have been provided only where the numbers are large enough; otherwise the number of 

responses is reported only. Where numbers are small (e.g. the private school and special school responses) 

caution should be exercised in drawing conclusions from these findings.  

Terminology: “Private school” = mainstream private / independent secondary school; “State school” = mainstream 

state / local authority secondary school; “Special school” = special school (state or private / independent).   

Annexe B shows the comments received from those that chose “other” rather than 

one of the above options. The majority (from a total of 34 responses) highlighted that 

they were told nothing or very little while at school. 

Survey respondents were asked why they think they were told more about specific 

post-school options. Figure 2 shows that over two thirds of respondents to this 

question (67.3%) agreed with the statement: “it was what the school thought most 

people would do next”. Fewer agreed that they were told more about specific post-

school options because “it was the option school thought would be best for me” 

(38.5%). And only one in five agreed that they were told about specific options 

because: “the school knew this was the option I was most interested in” (20.7%). 

Figure 2: Why told more about one option than others 

 

A number of the respondents chose to give their own reasons for why they were told 

more about one option than the others. The full range of comments is listed at 

Annexe C. The information provided indicates that many felt that university was 

prioritised at the expense of other options. 
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SUPPORT AT SCHOOL 

The survey included four statements intended to explore what support is on offer in 

schools. Table 3 shows the proportion of respondents who agreed (or strongly 

agreed) with each statement. Proportions of those agreeing are reported for all 

respondents and then separately just for those who are currently at school. The aim 

in extracting views from the current school population is to identify if support services 

have improved over time. 

 Table 3: Support at school 

 All 
responses 

School 
pupils (state) 

School 
pupils (all) 

My school offers / offered 'life skills' support to help 
with filling in applications, practicing interviews etc. 

47.7% 50.8% 58.2% 

My school offers / offered advice and support on 
what to do after leaving school 

66.3% 67.0% 75.3% 

My school offers / offered opportunities for work 
experience while at school 

69.7% 64.1% 71.5% 

My school provides / provided access to additional 
support services (e.g. counsellors or mentors) 
either inside or outside school 

52.3% 57.5% 65.5% 

 

The responses show that work experience is the most common support recognised 

as on offer at school (69.7% of respondents), followed by advice and support on 

what to do after leaving school (66.3% of respondents). Fewer respondents agreed 

that their school offered ‘life skills’ support (47.7% of respondents) or access to 

additional support services inside or outside school (52.3% of respondents). 

The responses from young people who are currently at state school were not 

significantly different to the general respondent group (see middle column of Table 3 

above). However, once you include the views of those at independent school as well 

as those at state school, the response rate increases significantly across all four 

forms of support. In other words, those at private school were more likely to agree 

with statements about the availability of different forms of support at school. 

POST-SCHOOL TRANSITIONS 

The survey asked respondents what the main activity is that they spend their time on 

at the moment. Figure 3 lists the activities reported. Over a third of respondents are 

still at school (37%), while 20% are at university, 17% are working and 11% attend 

college. Annexe D lists the full range of options offered as well as the other answers 

that respondents provided in response to this question. 
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Figure 3: Main activity at the moment 

 

 

Respondents who had left school were asked whether they were able to take the 

path they wanted to when leaving school. Table 4 shows that of the 572 respondents 

who answered this question, over two thirds (67.1%) had been able to take the path 

they wanted to, while 21% had not known what they wanted to do and 11.8% had 

not been able to take their chosen path.  

While there is no significant difference in the views given by female and male 

respondents, male respondents were slightly more likely to say that they had been 

able to take the path they wished to (71.5%) compared with female respondents 

(65.7%). In contrast, female respondents were slightly more likely to say that they did 

not know what they wanted to do when they left school (21.7%) compared with male 

respondents (18.2%). 

Table 4: Were you able to take the path you wanted to when you left school? 

 
Yes No 

Didn’t know what 
wanted to do 

Total 

Female 65.7% (255) 12.6% (49) 21.7% (84) 100% (389) 

Male 71.5% (118)  10.3% (17)  18.2% (30) 100% (165) 

Non-binary 6 2 5 13 

PNTS 4 
 

1 5 

N/A 1 
 

 1 

Total 67.1% (384) 11.8% (67) 21% (120) 100% (572) 

Notes: PNTS = prefer not to say; N/A = not answered.  Percentages are only offered where respondent numbers 

are large enough to offer meaningful results. For non-binary, PNTS and N/A only the numbers are presented. 

Respondents were also asked at what point they found it most difficult to take the 

path they wanted. Table 5 shows that, of those that answered (173 respondents), 

60% stated that the period that was most difficult was at or leaving school.  

Of this relatively small sample, female respondents were more likely to say that 

school was the point that they found most difficult (61.6%) compared with male 

respondents (52.4%). For male respondents, searching for a job was a point 

considered challenging (21.4%), more so than for female respondents (13.6%). 
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Given the small numbers being reported in the particular element of the survey, 

these findings should be treated with some caution. 

Table 5: When was it most difficult to take the path you wanted? 

 Total Female Male N-B 

When I was at or leaving college 13 9 3 1 

When I was at or leaving school 103 61.6% (77) 52.4% (22) 4 

When I was at or leaving university 22 13.6% (17) 11.9% (5)  

When I was searching for a job 27 13.6% (17) 21.4% (9) 1 

When I was taking part in / finished a 
training programme 

4 3 1  

When I was working 4 2 2  

Grand Total 173 125 42 6 
Notes: N-B = non-binary.  Percentages are only offered where respondent numbers are large enough to offer 

meaningful results. Given that only 173 responses are included in this analysis, the results broken down by 

gender should be treated with caution. 

SUPPORT TO MAKE TRANSITIONS 

The final question in the survey asked respondents if there had been one person of 

thing that really helped with making choices about education, training or work. Over 

230 responses were received (as open text). The main groups cited as important 

were parents and teachers / lecturers. As well as this, respondents cited specific 

services as playing an important part in providing advice or information e.g. school 

careers guidance services. 

 

Suzi Macpherson 

SPICe Research 

May 2018 
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ANNEXE A – LOCAL AUTHORITY OF RESPONDENTS WHO PROVIDED A 

POSTCODE (FULL OR PARTIAL) 

Local authority Number % 

Aberdeen City 11 1.8% 

Aberdeenshire 26 4.3% 

Angus 13 2.2% 

Argyll and Bute 9 1.5% 

City of Edinburgh 82 13.6% 

Clackmannanshire 4 0.7% 

Dumfries and Galloway 19 3.2% 

Dundee City 6 1.0% 

East Ayrshire 15 2.5% 

East Dunbartonshire 6 1.0% 

East Lothian 17 2.8% 

East Renfrewshire 4 0.7% 

Falkirk 36 6.0% 

Fife 29 4.8% 

Glasgow City 82 13.6% 

Highland 16 2.7% 

Inverclyde 2 0.3% 

Midlothian 7 1.2% 

Moray 3 0.5% 

Na h-Eileanan an Iar 4 0.7% 

North Ayrshire 43 7.1% 

North Lanarkshire 29 4.8% 

Orkney Islands 4 0.7% 

Perth and Kinross 15 2.5% 

Renfrewshire 25 4.2% 

Scottish Borders 9 1.5% 

Shetland Islands 4 0.7% 

South Ayrshire 21 3.5% 

South Lanarkshire 23 3.8% 

Stirling 17 2.8% 

West Dunbartonshire 7 1.2% 

West Lothian 14 2.3% 

Grand Total 602 100% 
  



Agenda Item 2  ES/S5/18/17/3 

8 
 

ANNEXE B – COMMENTS IN RESPONSE TO Q: “WHICH OF THESE WERE YOU 

/ HAVE YOU BEEN TOLD MORE ABOUT AT SCHOOL THAN THE OTHERS”? 

Apprenticeship 
  College and apprenticeships 

 Due to catchment area I was not given any information left to find out on my own 

How to get a modern apprenticeship 

How to pass exams  
  How to study for exams and get good results  

I am in care and school gave up on me  

I can't remember to be honest. 
I didn’t get any support or information from Renfrewshire Council and I am still awaiting a 
transition package being put in place despite my original leaving date being 06/16 which was 
then pushed back to 06/17 to allow RC staff time to put a package in place.  I left school 
without an appropriate positive destination. 

I feel I got very little info on any of these options  

I wasn’t told how to do any of this at my school 

I’ve only got information on Careers   

Information very limited. 
 Limited information on all, except help when applying [to university] 

Literally didn't get any information on any of them  

my school only referred me to SDS 

N/a left school early 
 No, i was not told that in school 

None 
   None. 
   None. I left in school in 4th year, no one ever explained any of these options to me. 

Not a lot about any of them 
 Not much info about any tbh 
 Not really given much information what to do after school finished  

Nothing 
   Nothing  
   Nothing very much about any of them  

There was lot of emphasis on apprenticeships; Uni wise - a teacher gathered up those who 
wanted to apply and helped us through the UCAS procedure 
They chat mostly about college. For care leavers college is challenging for rent purposes. As 
well as other factors in their life 

Told to go to SDS for advice  
 Was told very little about any.  

We have been told about the World of Work website, to help us make our choices for Nat 5s 

We have not had much information on this 

Were not told anything 
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ANNEXE C – OTHER COMMENTS IN RESPONSE TO Q: “WHY WERE YOU 

TOLD MORE ABOUT THIS OPTION?” [Options provided in survey: school thought 

it was best for me; knew it was the option I was most interested in; or school thought 

this was what most people would do next] 

My school did not have any support for pupils like me who wanted to leave school early - 

Teachers were not interested unless you were staying on to complete Highers 

As it was a private school, they want to promote students who go onto university to improve 

their image. No consideration was given to other paths. 

Was expected of us all - school was a bit of an exam factory and lots of pressure to get all 

As and go to uni because of the fees 

They wanted rid of me in particular as I was deemed a risk. College was there safest statistic 

to play for me. 

From what I understood there was definitely a push from the school to get as many pupils 

into further education as possible, which in some cases was not helpful for all students. 

It was what the school wanted most people to do so that they would look better in 

performance tables. 

More interested in children going to Uni - I didn't know what I wanted to do so no help given 

Very mixed school so nothing specific was emphasised. Most information was from 

universities themselves 

I believe the school were interested in their school leavers statistics, trying to increase the 

number of students they sent off to higher education in order to better their rating. 

Looks better on the school records 

I feel my school was more concerned with how good they look on paper than helping 

signpost students into different directions. University was presented as the next natural 

progression and did not give a great deal of support, if any, to students seeking employment, 

apprenticeships or college places. 

At The Glasgow Academy there was an expectation that you went to university. 

The school administration wanted to be able to have favourable statistics that showed their 

students went to university. 

I go to a school from a deprived area so gives us information to go to the local UHI. They 

didn't really give us information on higher education until S6 (Personal statement, SAAS, 

budgeting etc.) 

They seemed to focus on it more and if you needed help with finding a job or applying to 

college it was up to you to seek the correct members of staff (as opposed to the information 

about university being a whole year assembly) 

I want to go and join the armed forces but the school gets mad at that. 

It’s what most people will go into [university] 
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The school was focused on their stats and reputation - they needed to get a higher 

percentage of their students into university than the other local schools. 

None 

Nothing 

University wasn’t my aim at that point, but there wasn’t more advice in other options. 

This felt like the route the school wanted you to take [university] to meet quotas and increase 

the reputation 

The school had targets to meet [university] 

University was pushed for those who were more academic, i.e. they had highers. Whilst 

colleges and apprenticeships were pushed to people who were not seen to be "academic 

achievers". University was seen as the best destination, whilst college and apprenticeships 

were seen as lesser choices - not different choices. Schools should give parity of esteem to 

university, college and apprenticeships. 

It was the option that made the school look better [university] 

It looks better when more children are going to higher education so the school pushes this 

option. 

School was concerned that pathways aside from uni were not being emphasised enough. I 

am now in 5th year and I have little to no idea about the process of applying to a university 

but an abundance of knowledge on how to apply to apprenticeships I have no interest in 

My future was dependant on how the school looks. e.g. if I go to uni, I must be intelligent 

It looks good for the school if a high proportion of their pupils go to university. I'm lucky 

because I wanted to go, but people who didn't felt pressured by teachers into pursuing 

something they didn't want/ weren't ready for. 

It was the option the school most wanted there leavers to end up. Few other options where 

explored. 

I believe the school wanted to push people into Uni since it was from a poorer area with a 

low percent of students leaving into further and higher education 

The school wanted good stats of Uni leavers to compete with other schools 

The school has a below average number of pupils going to Uni and so needs to boost 

numbers 

They are told to teach us it [university] 

Not many people go to university from my school so there’s a big push when someone has 

the grades 

It was what I thought may have been pushed by the school governors, council and local 

authority etc. as historically, a majority of my secondary schools colleagues entered into 

work opposed to attending university. 

The school wanted to maximise the number of university applicants and thought it would be 
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appropriate for many students. 

The school pushed for people to apply for university to improve their statistics 

The reputation of the school improves if more pupils advance to higher education. 

N/A 

Because I didn’t know what I want to do 

The school was trying to boost the number of people who attend university as it was lower 

than the Scottish average 

We've simply had more people coming in giving information on this [university] in assemblies 

etc. than any other. 

Unknown 

If the number of pupils going to university was high it made me the school look good 

No help 

Ha! 

It was standard that everyone got leaflets etc. on how to apply through UCAS for university. 

If u wanted help for any other pathways, I had to search myself for that help 

My parents found out all the information before school 

It was most students at my school do and not many go to university so they lack giving this 

information 

They can’t be arsed talking about college or Uni  

My AA [Activity Agreement] worker suggested it 

N/A 

the school had their own one they wanted us to go through 

It is the option upon which the school is judged upon 

It is the only thing I could do at my age if I wanted to leave school. 

Easiest to explain to pupils 

It suited the school in terms of league tables etc. 

Not at the age to start discussions about university 

N/A 

Well most people strive to be doctors or lawyers or some sort of profession as these, so 

experience would help these people greatly. However, I don't aspire to work in one of these 

professions and would rather be an entrepreneur, work in business, or somebody working in 

the creative industries. This advice was of little use to me. 

It looks good on the school prospectus to have a high percentage of people going on to 

university 
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n/a 

The school wanted more people to go to university for their figures 

They wanted everyone to go to Uni however not everyone wanted to. 

The school seemed to know more about this. 

they just wanted to get rid of me 

We were not told much, i think it’s because people are academic and are to be assumed to 

go to uni. 

We weren't told anything about this option  

If students weren’t planning on going to university they didn’t care. 

So the school could look good 

It was easier to run UCAS lessons than actually teach about CVs and interviews. 

I spoke with the careers advisor and she was telling me about modern apprenticeships. 

School was trying to encourage people who were not going to university to do a modern 

apprenticeship 

The school felt that I would not be able to succeed in life unless I attended university 

The school didn't bother to teach us. School was more about passing curriculum than how to 

survive on your own. 

It was so the school could get extra funding 

Subject teachers wouldn’t tell you how to get to Uni, in my experience they would say "if you 

had a job doing ..." and then explain jobs within their subject 

They didn’t explain anything. I think that they would explain to people who stayed on to 5th 

and 6th year how to get into university because that was what was expected. 

Because after the end of S4 pupils have the option to go to college which is the earliest 

stage at which you can leave the school 

None 

It’s easier to get pupils to apply and easier for teachers [university?] 

Was not told anything 

I wasn’t told anything at school 

Because only results matter to school 

It looks better on the school if they get more pupils in uni! People who had no interest in 

further education were pushed to go to uni or college at least. 

It was what looked best for the school 

Most people from working class back grounds dropped out by then so thy just assumed that 

every one wanted to go to uni 
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ANNEXE D – WHAT DO YOU SPEND MOST OF YOUR TIME ON NOW? 

Options offered in survey: 

Activity Agreement 32 

Caring for a family member, partner or friend 8 

College 96 

Foundation Apprenticeship 1 

Home schooling 4 

Looking for work 32 

Modern Apprenticeship 20 

School 316 

Training programme 8 

University 178 

Volunteering 14 

Work 150 

Living with a long term health condition or disability that prevents or limits any of 
the above 

16 

Total 875 

 

Other answers (individual responses): 

Currently doing LLB degree (4th year) but most time is spent doing applications for 
traineeships 

College, school and looking for work / apprenticeship 
I am self-employed with my own landscaping business…  

Full time job 

Gap year, so working and doing my own study at home  

I attend college which is more like a teenage babysitter.   

I believe in the right not to work and earn of the government. Free state, squat the country. 

I spend my time equally working and distance learning through a university 

Part time work  

School and being a member of Who Cares? Scotland 

I volunteer as well as Activity Agreement 

Work full time and study part time with Open University  

Working at the moment, but have long term health condition that affects that 

Working on my own… business until going to college in September 
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